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• Own experience:
– possibly but …

• Research
– yes, but …

• Therefore what…?

What does Teaching at its Best Look 
Like?
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The LOGICAL principle of TIME
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The LOGICAL principle of TIME



STANDARD 1 Wise use of time: why does this 
learning matter for these students at this time?

Reference 
to

Assessed needs and interests of students

Trajectories of development

Curriculum and assessment benchmarks

Community expectations



So what would excellence look like?

Reference 
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Aspiration Competent Not 
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The principle of RESPONSIVENESS
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behaviour

thought
emotion



The principle of RESPONSIVENESS

LACK OF ENGAGEMENT

MISALIGNMENT

LACK OF SUCCESS confusion

inaccuracy

complexity



The principle of RESPONSIVENESS

LACK OF ENGAGEMENT

MISALIGNMENT
ACADEMIC LEARNING 

TIME

LACK OF SUCCESS



LACK OF ENGAGEMENT

MIS-
ALIGNMENT

Academic Learning 
Time

LACK OF SUCCESS

LACK OF ENGAGEMENT

MIS-
ALIGNMENT Academic Learning 

Time

LACK OF SUCCESS

Teacher A’s class Teacher B’s class



Effective teachers 
seek to maximise the time that students are 
engaged and successful with learning related to 
valued outcomes.

LACK OF ENGAGEMENT

MIS-
ALIGNMENT Academic Learning 

Time

LACK OF SUCCESS

after Berliner, D. (1987). Simple Views of Effective Teaching and A Simple Theory of Classroom Instruction. 
In Berliner, D. & Rosenshine, B. Talks To Teachers (pp. 93-110). New York: Random House.



New Zealand Curriculum

Focusing 
Inquiry

What is important (and 
therefore worth spending 
time on), given where my 

students are at?

Teaching 
Inquiry

What strategies 
(evidence-based) are 
most likely to help my 
students learn this?

Learning 
Inquiry

What happened as a 
result of the teaching, 

and what are the 
implications for future 

teaching?

LEARNING

TEACHING

Is there something else I need to change?

What are the next steps for learners?

ALIGNMENT
SUCCESS

ENGAGEMENT

ALIGNMENT
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STANDARD 2: Wise use of evidence: what are the 
students’ experiencing and learning from my 
teaching?

Evidence
of

Ongoing monitoring

Deliberate, longitudinal monitoring

Valid measurement

Interpretive accuracy



So what would excellence look like?

Evidence
of

Aspiration Competent Not Competent

Ongoing 
monitoring

All strongly 
evident

Mostly evident Not evident in a 
critical way

Deliberate, 
longitudinal 
monitoring

Valid 
measurement

Interpretive 
accuracy



STANDARD 3 Wise action: to what extent is the 
teacher seeking out, discussing, evaluating,  and 
implementing alternatives?

Evidence of

Engagement with possibilities:
• experience
• research

Data-informed collegial interactions

Discrimination about:
• quality of claims
• appropriateness
• refinement

Effective implementation



So what would excellence look like?

Evidence
of

Aspiration Competent Not Competent

Engagement with 
possibilities (experience, 
research)

All strongly 
evident Mostly evident

Not evident in a 
critical way

Data-informed 
collegial interactions

Discrimination about:
•quality of claims
•appropriateness
•refinement

Effective 
implementation



Student motivation
• Challenge – to what extent does this activity make you want to get 

involved?
• Skill – to what extent is this activity enabling you to use your skills?
• Importance – to what extent is the activity important to you? 
• Interest – to what extent do you want to be doing this activity? to 

what extent is the activity interesting to you? to what extent are you 
concentrating on the activity?

• Success –to what extent are you feeling successful at the current 
activity? to what extent are you feeling in control as you work on the 
current activity?

• Relax – to what extent do you feel relaxed rather than anxious while 
you are doing this activity?

• Self esteem – to what extent are you feeling 
good about yourself as you do this activity?

Csikszentmihalyi, M., & Larson, R. (1987). Validity and Reliability of the Experience Sampling Method. Journal of Nervous 
and Mental Disease, 175, 526-536.



Underlying ATTITUDES

Evidence
of

curiosity

fallibility

optimism
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“The future is open.  It is not fixed in advance.  So no one can predict it except by chance.  The possibilities lying within the future, both good and bad, are boundless.  When I say, ‘Optimism is a duty’, this means that not only is the future open but that we all help to decide it through what we do.  We are jointly responsible for what is to come.

So we all have a duty, instead of predicting something bad, to support things that may lead to a better future”



Karl Popper (1992)The Collapse of Communism: Understanding the Past and Influencing the Future Lecture given at Expo’92 in Seville, 6 March 1992



“I am an optimist who has no knowledge of the future and therefore makes no predictions.  



We must make a very clear division between the present, which we can and should judge, and the wide-open future, which we are able to influence.  



We therefore have a moral duty to face the future quite differently from how we would if it were just a continuation of the past and present.  The open future contains unforeseeable and morally quite different possibilities.  So our basic attitude should not be ‘What will happen?’ but ‘What should we do to make the world a little better…?’”





Against the Cynical Interpretation of History Lecture given to the University of Eichstatt May, 1991
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