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All Curriculum Support Days resources reflect the work of subject specialists during a two-day forum.   You should view them as ‘work-in- progress’, not as finished units to download and use.   They demonstrate a range of ways of thinking about how you might build the ‘front end’ of the NZ Curriculum (the Vision, Principles, Values, Key Competencies, Effective Pedagogies and Learning Area Statements) into your existing units of work, by re-focusing how you teach rather than changing what you teach.   The questions and comments recorded in the body of each resource are at least as important as the unit itself.   If for some reason your software does not display such questions and comments, it is likely that you need to make some technical adjustment to how you are viewing the resource.   References in senior units to achievement or unit standards are to current standards, and generally do not take into account possible revisions of these standards to take effect from 2011.   
1. Why is this unit worth re-working?

I did not actually have a unit for devising at Year 13 so we have written a completely new unit and annotated it.  I would normally adapt the task and use a range of teaching & learning experiences around that.   We wanted to bring all of our current teaching ideas together and relate them to our understanding of the values, principles & key competencies in the new curriculum.  
2. The unit
Unit Plan:  My words

Keywords: Devised drama, elements of drama

	YEAR
13
	CURRICULUM LEVEL
8
	DURATION
8 weeks 


	Achievement Objectives Being Assessed 
	Learning Outcomes 

	Developing practical knowledge in Drama 

Students will:

· Level 8: research, analyse, and integrate elements, techniques, conventions, and technologies in dramatic forms for specific purposes. 
	Students have used a range of structural conventions to develop their devised drama
.
Students have explored how elements of drama can be manipulated and this is reflected in their final pieces
.

Students have discussed and experimented with technologies and how they can be used to enhance/support/highlight significant moments in their performances
.

Students have explored various works and the messages they have given at different periods in time
.
Students have devised a drama
 and kept a record of the process

Students perform their pieces to an audience.

Students will reflect on their own performances and others throughout the devising process.

	Understanding Drama in Context 

Students will:

· Level 8: research, analyse, and critically evaluate how drama, including New Zealand drama, interprets, records, or challenges social and cultural discourse. 
	

	Developing Ideas in Drama 

Students will:

· Level 8: research, critically evaluate, and refine ideas to create original drama work. 
	

	Communicating and Interpreting in Drama 

Students will:

· Level 8: analyse, rehearse, and perform works in a range of dramatic forms, assuming a variety of artistic or technical responsibilities. 

· Level 8: Reflect on and critically evaluate a wide range of works & performances.
	


Aims
By the end of this unit students will have perceptively & honestly taken somebody's personal story and retold it from a differing perspective. Out of this experience students will have gained personal understanding and be positive in their own identity. 

Learning intentions
Students will use ideas, visual/aural and written texts as stimuli for creating drama
.

Students will work co-operatively and collaboratively, using drama conventions to make meaning, challenge assumptions and perceptions to develop a coherent, authentic dramatic piece.

Students will relate to each other, accept alternative ideas & opinions and be prepared to make changes, know when to lead and when to follow and make appropriate decisions to create a coherent, effective & compelling drama.

Students will critically reflect on their original ideas and the culmination of the collective.

Key Competencies
Thinking –  Developing extended abstract thinking (evaluate, theorise, generalise, predict, create, imagine, hypothesise, reflect
)

Using language, symbols, and texts – Using symbols in performance to enhance meaning, learning script writing skills
Managing self – need to be self motivated, (their ideas are coming from within
)
Relating to others-Students need to share ideas, listen to feedforward, give & take constructive criticism
 
Participating and contributing –need to be fully involved in activities, contribute in workshops for their pieces to develop

Focusing questions
· Is this honest? 
· What are your inner/outer wants?
· Does this truly reflect the stories you heard? 
· Does this have integrity? 
· Why do you want to say this? 
· Have you used symbol? 
· Does this reflect you? 

Learning sequence
	Teaching and Learning Experiences
 
	Ongoing Assessment Approaches 

	· Introduce stimuli e
.g  A visitor who is a new immigrant and shares their story, a recorded speaker
 (www.radionz.co.nz/national/progammes/asian_report)

a video clip

(Teacher to decide how many to share in one session and duration - up to 4 to be shared in total)
	 

	· Milling activity - students to share ideas


Round 1 - Playing 'favourites' to choose one story we will all develop in workshops over the next few lessons
;
· Think of something you heard that you feel passionate or compelled to find out more about. Remember what you start with.
· Everyone on their feet, ready to move from person to person.
· Tell someone else what you care about. Listen to their choice. Exchange topics, i.e. you take away their topic and they take away yours.
· Exchange what you have just heard with a new person. Keep swapping. 
· One last swap. Remember what you have just been told.

· Sit down in a circle. Check what each person started with, who ended up with it and what got 'lost' and why.
With the story that is chosen, students create a chronological storyboard as a class
.

Round 2 - Trading ‘Profound Statements’
· Think of a profound statement, something that jumped out at you, e.g. **Our visiting speaker said “I have never felt so alone or frightened” when she was talking about arriving in NZ and it made me think “How lucky I am and how awful that would have been”.  I’d never thought about that before.  It just hadn’t occurred to me.  Remember what you start with
.
· Everyone on their feet, ready to move from person to person.
· Exchange with a partner. This time you have a choice. Stay with your own statement or choose to take your partner's if you like theirs better.
· Keep the exchanges happening with as many partners as possible.

· One last trade. Remember what you end up with.
· Share the statement that you started with, whether you changed it and what you ended up with
.
· Discuss the dominant issues generated by this exercise
.

· Record profound statement (s
)
	 

	· Students select one profound statement that they can envisage a role that places them in a particular place in time,  e.g  using the example above (**), student decides to be an immigration officer stamping the passport of the person who shared the story
.

· Use a structural convention that builds context e.g. Role on the Wall, Hot seating.
· Writing in role
 – students close eyes.  Teacher says “You are in the situation you have identified.  Picture where you are.  What do you see in front of you
?”  Remember your sentence starters.
· Ask students “What do you hear someone saying
?”  This is not to be the character they are focussing on.  It may be someone behind them or it could be an announcement etc and it should be written in inverted commas.

· Ask students “What are you feeling physically”.  Again you do not start a sentence with “I feel”.  E.g stomach rumbling, face hot, sore head etc

· Ask students “What is directly said to you?”

· Read through four lines you have written and add as many lines as you need to finish the description of this moment.

· In groups of 3, share your writing and select one to perform.

· You are to use the conventions of mime, still image & soundscape
.
· Perform to class.
· Give response feedback & ask reflective questions
.
· Record reflections
.

	

	            Students work in groups of 3 (different groups from last lesson
).

Using newspaper, students have 5 minutes to find relevant words/phrases/sentences/ paragraphs/statements which reflect the spirit/tone of the developing story.
Your group will have 20 minutes to plan and rehearse a two minute devised interpretation of the initial stimulus, using the given conventions. 

In your portfolio, record feedback on the effect of interpreting the same starter through using different dramatic conventions. You may also like to records thoughts on the chosen theme and any ideas that you have for a devised performance.

Repeat this process two or three times over the week, using another starter and a different set of conventions given by your teacher
. 


	

	As a class you will present your individual resource inspired
 by the chosen theme that you completed for the last lesson. You may like to do this as a gallery style presentation, through which you tour as a class
.

  This might be: 

· Written: quotations, proverbs, a letter, a short story, myth, poem/s.

· Kinaesthetic: movement motifs, a ritual, use of musical instruments.

· Aural: song/s, sound effects, soundtrack/s, mood music.

· Visual: a painting/s, cartoon/s, photograph/s, symbolic props, coloured cloth.

Take your time to view and respond in silence to the class collection.

Record in your portfolio responses to the three starters that most catch your attention
. 
           
	

	IMPROVISATION: In pairs, choose one starter and walk in one at a time into the performance space, and introduce their role and situation eg: 

Student 1: I am the old woman who shared her story at the beginning of this unit.

Student 2: I am her mother handing her a scarf before she boards the plane.

One student then makes an offer which the other picks up and continues. Meantime, the audience can stop the action and challenge performers for authenticity. They can either choose to ask the performers to replay the scene, or to step in and replace a character
.


	

	Manipulating the Elements

Role – students can draw diagrams identifying all the possible roles within the situation/ alongside the situation or distant from the action (framing
) eg: the voice of the scarf, the shoes of the immigration officer, the fly on the wall, the woman who wove the scarf etc.

Improvisation - students create a series of short vignettes based on the roles they have devised
.

Space - students can
 view the Artaud powerpoint to understand how in this form, the element of Space is used. Students can then discuss what concepts they might consider for their starter ideas.  Eg: a huge piece of fabric representing
 the scarf;  
Time - using the storyboard/ timeline created earlier on, students flashback or flashforward. Use freeze frame with a line of dialogue and/or caption/ and or voices in the head/ spoken thoughts
.

	

	Technical Workshop


	

	Introduce A/S Task “Just for Starters” (adapted) unpack this.
Our performance is on........ You will need to create a timetable for the next X weeks. (See Appendix B for examples of questions we can give students
)
	

	Choose a starter you wish to devise your piece from. Use some of the methods we have trialled in class to identify your theme/ structure your drama/ and write your script.

	


3. Reflecting on the process
I enjoyed the fact that taking into account the Principles and the Key Competencies of the NZC gave our unit a greater focus on thinking about the future, with questions like “Who will this person be in the future?”,  “What would I like them to take with them into the future?”.   
I learned that although the Key Competencies are inextricably interwoven into drama teaching and learning, it was good to actually pull them out and directly link them to activities.

I think it is imperative when adapting/developing units that I have a clear future focus, and, if it is a senior unit, that I work down from there to work towards an assessment task for an achievement standard.   This means that the focus of the unit is then rooted in the ‘front end’ of the curriculum.

Appendix A
Possible combinations of dramatic conventions for card hand-outs:

1. Mime, thought-tracking, split-stage, ritual.

2. Bodies as objects; narration; flashback; symbolic props.

3. Still image; voices in the head; flashforward; soundtrack.

4. Tableaux; chorus/chant; overheard conversation; breaking the fourth wall.

5. Dance; soundscape; interview; use of signs or captions.

6. Slow motion; song; re-enactment; letter/diary
.

Appendix B

Timetable example
For the next X weeks you are to sort out when you will complete:
· Your storyboard

· Production Concept

· Production timeline

· Rehearsal schedule

· 1st draft of your script

· 2nd draft of your script

· Final Script (annotated)

You need to ensure that you allow yourself time to rework your piece after your dress rehearsal and revise your scripts.
Appendix C
Artaud powerpoint

Appendix D

Adapted task

�I want students to realise the pleasure of bringing their own ideas to life.  To be able to ‘say something’ and have an audience listen to/hear it.


�What can I do with students so that they develop honest/authentic pieces?


� I want to give students as much stimuli as possible to give them a hook in.


�Some students like to start with production concept ideas


�I wanted students to feel the power!


�Is the students’ work showing evidence of the range of learning experiences they have had?


�How can I encourage students to ‘think outside the box?


�Pam Hook’s Solo Taxonomy


�How else can I keep students motivated, on task & taking ownership of their learning?


�I want students to acknowledge each others work and learn to give meaningful feedback and feed-forward.


�How can I get students to explore with drama roles, elements & techniques?


�I will use as much time for activities as needed by students to thoroughly understand a process or continue on when they are ‘on a roll’.  I have deliberately not numbered the teaching and learning experiences as I wish to allow students the opportunity to co-construct aspects of their learning.


�Stimulus needs to be someone’s story.


�Check out the website.


�Cecily O'Neill uses a 'listen and repeat’ milling about exercise to clarify a whole class decision-making process. She demonstrated this exercise with drama teachers during her visit to New Zealand in 1993.�


Working together, students come up with new approaches, ideas and ways of thinking.


�I think the class needs to focus on one story while they are learning the devising skills they need to develop understandings, shape actions, make decisions and reflect on their own learning.


�I would record this on the board and get students to copy this into their journals.


�I want students to not only think about their statement but their personal response to it.


�I think teacher questioning is important here to develop critical thinking;


E.g.  Could you relate to the feeling?  Why?  Why not?  Have you felt like that before?  When was this?  What is the human condition we can identify with here?


�I was wondering if this would encourage the development of their own profound statements, themes & commonalities








�I may choose a person to record /and photocopy/ photograph/ interactive board print.  Whatever works for you.  Provides evidence of devising process for portfolio.  Scaffolding students to manage their learning.


�I could ask Stanislavski fundamental questions here.


�This is one way I can get students to begin writing original text for script.


�I tell students rather than say “I see a woman walking towards me” say “A woman with a veil, eyes dark & expressionless”.


�I would give further examples here.


�I can choose any combination of conventions.  Refer to Drama Glossary on Artsonline.


�What questions would I ask?  What would be most useful for their devising?


�I would ask the what worked well sort of thing.


�I have adapted ideas from ‘Just for starters’ on TKI.


�I would adapt to suit class needs.


�I think this needs unpacking.  Where does this inspiration come from?  I would students examples/models of ideas etc.


�I think needs work – students need to be scaffolded with research skills/paramenters/deadlines/ resources.


�I think I need to give them some specific questions to answer so that they are developing authentic ideas for their devising.


�I would allow time according to how well pairs were working and ideas being developed.


�By manipulating elements I want students to understand that their devised drama doesn’t need to be set in a particular performance space/ linear/ chronological/ etc





These are just examples. I might choose to show manipulation of TENSION for example.  How much do our students want or need to then go and create their own?


�I want to scaffold student to think creatively, ask questions and challenge basic assumptions.


�I might choose to do this as a spontaneous activity.


�I think this will lead well into the Production concept.


�I’d like to come up with more examples here acknowledging soundscape and lighting ideas etc.


�I would like something more here...not sure what.


�I am still developing this idea. Not sure if I would put it here





It may be more of a brainstorm about what we could do considering the resources we have available to us ie: performance space, lights, costumes $$$, etc.


�I want to help students to establish personal goals, make plans, manage projects and set high standards.





�I would make up a greater variety of cards using the Drama Glossary as a guide.


�I will need to do this later on





