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1. Why this unit is worth re-working

It is a typical unit of work focussing on one grammar-focused topic.  It is teacher-driven and textbook-based.  Many teachers will have units like this.
The documentation follows a format familiar to most teachers and serves mainly to comply with school requirements at the beginning and to provide a step by step book-based programme.
In commenting on this unit we can show by example how aspects of the Learning Languages statement (NZC pp.24-25) can be incorporated into existing units, and what changes need to be made in the thinking and pedagogy to enable a variety of meaningful and communicative learning experiences.

2. Rethinking the unit
This unit

· focuses on the use of German for authentic purposes; creating opportunities to communicate experiences, likes/dislikes etc.
· shows good use of textbook suplemented by resources.
· exemplifies the Key Competency of Relating to others (interacting using German).

For teaching ideas which support aspects of this unit, view the Learning Languages support materials on TKI: 

http://secondary.tki.org.nz/learning_languages/german
http://secondary.tki.org.nz/learning_languages/german/levels_5_and_6

The current unit of work

Year 11 German – Topic 1 Describing a Past Holiday



	Achievement Objective and Curriculum Level


	Specific Learning Outcomes
	Resources
	Vocabulary

Fields

	· 5.1 Communicate about past activities and events

· 5.2 Communicate about present and past states, feelings and opinions.


	· To talk about where you have been on holiday

· To say what you have done on holiday

· To say what the weather was like

· To say who you went with, how and when you travelled, how long and where you stayed

· To give an opinion about the holiday

	Logo 4 Kapitel 4 Urlaub p64-7

Logo 4 Workbook Kapitel 4

Katzensprung 2 Kapitel 8 Wohin bist du gefahren?

Katzensprung 2 CD Rom

Ja p2-5

Fertig p194 Sommerferien

The Key to German Grammar

www.linguascope.com – GCSE Ferien

http//gut.languageskills.co.uk – Yr 8-10 Tourism

Lernexpress 1:10 In den Ferien
Smart German CD Rom


	Countries

Places

Activities

Weather

Accommodation

Transport

Length of time

Opinions




	Grammar Structures


	Socio-Cultural Aspects

	Learning Activities

Formative Assessment Activities *

	Timing

Assessment

	· Perfect Tense

· Imperfect Tense – hatte / war/ modals                         

· Mit / nach / zu + dative
· Time, manner, place, Verb 2nd
· 2-way prepositions + Dative or Accusative

· Interrogatives

· Adjective endings

	NZ v German holiday times
	· Logo 4 p64-67 + workbook activities

· Katzensprung 2 p101-110

· Das Rad März 02 Sommer Rätsel

· Das Rad Mai-Juni 02 – Meine schönsten F
erien

· Kopfhörer Auf! Ein Tagesausflug

· Postcards from holiday destinations

· Letter or email about holiday activities

· Pair interviews about holidays

· Group writing
 – separate paragraph per person, pass on to next

	16 periods

(weeks 1-5)




3.  Revised Unit of Work

Year 11 German – Topic 1: How do you like to spend YOUR holidays?

	The Big Idea:

· We learn German because we want to communicate and interact with people from German-speaking cultures. (Key competencies: Relating to others/ Participating and contributing) 

· We want to understand others when they communicate about holidays: general habits, customs and own experiences. (Key competencies: Relating to others/ Participating and contributing) 

· We want to use German when we communicate about holidays in New Zealand in general and from our own perspective. (Key competencies: Using language, symbols and texts)

· We want to experience a variety of ways to learn and practice German language and a variety of ways of expressing what we learnt. (Key competencies: Thinking/ Managing self)


	Proficiency Descriptor for CL 5&6 

· Students can understand and produce more complex language. They can communicate beyond the immediate context, for example past (and future) events. Students can understand and produce a variety of text types.

Achievement Objectives
· Express and respond to personal ideas and opinions about holidays you have had.

· Communicate information, ideas and opinions about holidays using different text types (speaking; conversing; writing in different formats). 

· (Cultural knowledge inherent in the above: Understand how German-speaking people organise their holidays.)


	Cultural Knowledge:

· Teenage life in German-speaking countries – comparison of customs/habits regarding holidays with NZ teenagers (This can be done in English and extended into German)


	Success Criteria:

Students will be able to:

· Understand texts about holidays in German speaking countries and NZ 

· Discuss/write about differences and similarities in English and in German

· Speak and write about their own holiday experiences

· Select (if applicable) and comment on pieces of their work for inclusion in a portfolio


	Learning Experiences:

These learning experiences could be offered as self-exploration or pair-learning activities: 

     Logo 4 p64-67 + workbook activities

     Katzensprung 2 p101-110

     Das Rad März 02 Sommer Rätsel

     Das Rad Mai-Juni 02 – Meine schönsten Ferien

     Kopfhörer Auf! Ein Tagesausflug

     Group writing – separate paragraph per person, pass on to next

Exploration of websites to:

     Find, read/listen to and understand young people in German-speaking countries communicating about their own holiday      experiences.

     Extend understanding of vocabulary, metaphorical language, slang, usage, and intercultural knowledge.

     Improve listening capability and pronunciation.
These formative assessment activities could be offered as self-, pair- or group activities
     Understand postcards from holiday destinations

     Write postcards (in response) from your own holiday destination

     Read blogs or such from German-speaking teenagers about holiday activities

     Letter or email about holiday activities

     Pair interviews about holidays

     

	Learning Intentions

	Resources
	Vocabulary Fields

	· Discuss your own holidays with a friend

· Read about / listen to / watch German-speaking teenagers’ holiday experiences

· Compare German and Kiwi holiday experiences

· Write about your own holiday experiences
	Logo 4 Kapitel 4 Urlaub p64-7

Logo 4 Workbook Kapitel 4

Katzensprung 2 Kapitel 8 Wohin bist du gefahren?

Katzensprung 2 CD Rom

Ja p2-5

Fertig p194 Sommerferien

The Key to German Grammar

www.linguascope.com – GCSE Ferien

http//gut.languageskills.co.uk – Yr 8-10 Tourism

Lernexpress 1:10 In den Ferien
Smart German CD Rom
Various internet sites like German youth magazines/ You Tube/ Podcasts/ Facebook/ My Space etc

	Countries

Places

Activities

Weather

Accommodation

Transport

Length of time

Opinions

Comparisons

Metaphoric language


	Specific Learning Outcomes as applicable for lessons within the unit:

I will be able:

· To understand written/ aural and visual holiday experiences of teenagers in Germany

· To understand differences in customs/habits/regulations about holidays between German-speaking countries and NZ

· To compare customs/habits/experiences

· To talk about where you have been on holiday in NZ or the Pacific region 

· To say what you have done on holiday

· To say what the weather was like

· To say who you went with, how and when you travelled, how long and where you stayed
· To respond to others when they speak/write about their holidays
· To express opinions about your holiday


	Grammar Structures


	Text types
	Formative Assessment Activities *

	Timing

	Perfect Tense

Imperfect Tense – hatte / war/
                                modals

mit / nach / zu + dative

Time, manner, place, Verb 2nd
2-way prepositions + Dative or Accusative

Interrogatives

Adjective endings
	Textbook texts

Videos: you tube/ Erbsen auf halb sechs

Podcasts: DW-Fokus Europa …

Authentic reading:

Reports/ emails/ letters/ brochures/ websites/ …


	Logo 4 p64-67 + workbook activities

Katzensprung 2 p101-110

Das Rad März 02 Sommer Rätsel

Das Rad Mai-Juni 02 – Meine schönsten Ferien

Kopfhörer Auf! Ein Tagesausflug

Postcards from holiday destinations

Letter or email about holiday activities

Pair interviews about holidays

Group writing – separate paragraph per person, pass on to next

	16 periods

(weeks 1-5)




4.
Reflections on the Process

It was humbling for me to be offered another teacher’s work to modify, and I tried to be as true to the teacher’s intentions as possible as I tried to incorporate the intentions of the NZC. This resulted in filling in some “gaps” that will be obvious when the NZC is implemented, particularly the fact that the inter-cultural dimension was not explicitly addressed. In view of the coming changes to the NCEA assessment regime, I also believe that the inclusion of authentic receptive texts needs to be increased; this is only easily managed through unhindered easy access to overseas websites like German youth magazines, video-sharing sites etc. This point needs to be made clear to school management and the school’s ICT managers: to be able to access sites like this is the key to NCEA success! 
I found it helpful to start with the BIG IDEA, from there moving to the NZC’s proficiency descriptor and the AOs. The success criteria flowed on from here and the rest was really just “re-jigging” the existing unit. The hard work, I imagine, will be to convince the management to allow unfettered Internet access and to manage the students to become more independent learners. When this is achieved, this should leave time for me as the teacher to support students individually or in groups, according to their needs.
At each step of looking at this unit, I continually asked myself questions eg why would I do this, how will I do this, what would the students want, how do I know, so what, how is this useful in real life?  This is an Inquiry approach the teaching and learning (see effective pedagogies in the NZC), and I believe these questions can only improve teaching, even though they might be hard to deal with initially, because they will shift my routine approaches. The big shift in this unit is from teacher-centred to student-centred; I hope that the students will feel as excited as I am…
�I could emphasise communication here, the big question being interactivity: Why would I communicate about my holiday in the first place? What is important for my students to know and why?


�I want to insert a BIG IDEA here that will focus my thinking on the essentials and the So What? for the students.


�If I focused on communication, i.e. Making Meaning, it would be better to use the proficiency statement for CL 5 & 6, followed by the AOs for the Communication strand in the NZC.


�Maybe, rather than adhere to a boxed-in approach, it will be better if I start from the Big Idea, and emphasise here the learning experiences that are conducive to the language skills my students need to develop.


�Do I need to have a separate title?  Will it not be incorporated into students’ learning? This is integral when students use authentic texts and naturally ask their own questions. I think this would exemplify intercultural learning, because it leads to student-inquiry and refers to the values/curiosity.  Comparing Germany/NZ holiday times lends itself to communicative learning experiences using topic specific German. 


�Do I need to be so specific?  Can I or the students deal with grammar points as they come up?


�I feel that students will benefit from dealing with a variety of texts and resources. Could students choose their own material, maybe web based, or how can I enable students to choose their own focus of inquiry? How do I know?


�Will another teacher know if I intend the postcard/letter and email activities as receptive or productive ones? How will these activities be used? How could they reflect the BIG IDEA of We want to experience a variety of ways to learn and practise German language and a variety of ways of expressing what we learnt.


�Could this communicative activity incorporate the intercultural dimension of comparing cultural norms and exchanging information and opinions about these aspects? 


�How can this activity be extended to become communicative and reflecting the BIG IDEA We want to use German when we talk/write about holidays and understand when others do the same.


�Have I incorporated the socio-cultural aspect in these learning activities or is it intended as an add-on activity?


�Both I and the students must keep the big idea in mind: The students chose to learn German presumably to be able to use it. I must remember that it is the communication in German that is paramount to their learning and that it should be embedded in much authenticity… I added the KCs because I wanted to make it clear to students how this unit of learning’s particular language items will contribute towards them.


�All three parts of the proficiency descriptor for CL 5&6 are important for this unit. The general topic Holiday allows for exploration of authentic texts via the internet, and that extends to authentic aural/visual texts as well as incorporating grammatical aspects of expressing past events. Complex language is however NOT confined to the grammatical aspect.


�These AOs are from CL 5&6, but I personalised them for this unit of work.


�I think it is important that I share or even co-construct with the students the criteria of success. It would be ideal if there were items of successful student work on the wall, or otherwise easily accessible, that exemplify levels of quality. This would enable students to pitch their efforts and give them guidance when they select work for their NCEA portfolio.


�Could these activities be self-access or do they need to be taught? How do I need to structure my teaching environment to make the textbook activities self-access?


�This is a fun activity that could prepare students well for the written tasks in this unit, both reading and clear written expression should be encouraged in the course of the activity. It also encourages student-student feedback at an immediate level: if a student cannot read or understand another student’s writing, the feedback becomes meaningful.


�I wanted to increase the authenticity of this unit, so I incorporated a lot of authentic reading of texts on the internet, and the writings the students create in response could become part of their written portfolio.


�Again, this could be part of the spoken interaction portfolio. How could I as the teacher make the context of these spoken interactions so that there is an authentic need to talk in German? Or do I need to in the first place? 


�


Reading authentic texts will prepare students for the external examinations which will be based on authentic materials.


�This supports the intercultural dimension of the NZC.


�I think that the inclusion of receptive sources balances the unit and shifts the focus towards AUTHENTIC texts and allows students to select work they do in the unit to be used for portfolio purposes.


� If I choose a self-access approach, all SLOs and the success criteria could be given out as a ticklist to each student; in a more teacher-driven approach, these SLOs could be written up lesson by lesson as needed in addition, to focus the lesson’s theme/context.


�Again, if I were to use the textbook for self-access learning, I would need to think about how these structures would need to be taught, which ones are prior learning, how a possible peer-assessment or teaching situation could be created….


�The question is how these assessment activities can be managed: is there a way for students to self-assess? What are the success criteria and who decides on them?





