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All Curriculum Support Days resources reflect the work of subject specialists during a two-day forum.   You should view them as ‘work-in- progress’, not as finished units to download and use.   They demonstrate a range of ways of thinking about how you might build the ‘front end’ of the NZ Curriculum (the Vision, Principles, Values, Key Competencies, Effective Pedagogies and Learning Area Statements) into your existing units of work, by re-focusing how you teach rather than changing what you teach.   The questions and comments recorded in the body of each resource are at least as important as the unit itself.   If for some reason your software does not display such questions and comments, it is likely that you need to make some technical adjustment to how you are viewing the resource.   References in senior units to achievement or unit standards are to current standards, and generally do not take into account possible revisions of these standards to take effect from 2011.   
1. Why this unit is worth reworking
In doing this unit, students consider how artistic diversity can enrich their understanding of music through listening to, discussing and analyzing a selection of songs that ‘communicate layered meanings’ (NZC, The Arts, p.20).   The unit was written in 2008 in the spirit of the revised curriculum, however I have highlighted where and how the ‘front end’ of the document can be given verve.   

The unit integrates NCEA Level 1 music works (AS), NZ music (US) and aural (US) assessment foci.   

The unit itself is unchanged, however comment boxes show my thinking around various aspects.   I have included links to the revised curriculum, and illustrated how these are embedded into the structure of the unit plan and the sequences of learning.    The original unit, which includes a resource list and assessment tasks and schedules, can be found on the Arts Online Teacher Resource Exchange at http://arts.unitec.ac.nz/resource-exchange/Music%20-%20Sound%20Arts/.   
2. Rethinking the unit

Contextualising the unit in a programme of learning – teaching as inquiry
Where this unit may ‘fit’ in a year’s programme of learning is worth due consideration. The curriculum states that ‘effective pedagogy requires that [we as] teachers inquire into the impact of [our] teaching on students’ (NZC, p.35). When considering using this unit, which is focused on contextualising, listening, analysing and researching a range of contemporary popular and rock songs from Aotearoa, New Zealand, we need to consider:

· Is the focus of this unit important or appropriate for students, having considered what they know and are able to do at a given point in time? (Consider what information might be available to determine what students already know and what they need to learn next.)
· What (evidence-based) teacher actions would be mostly likely to support students’ learning, given students’ experience, interests, past achievements?

· How might the learning in the unit be measured and what might be the implications for future teaching and contexts? (Consider both ongoing and end-point assessment.)
The unit
Aim:

The aim of this unit is to foster the ability of students to inquire and reflect on their own and others' values (moral, social, cultural, and aesthetic) and investigate artistic diversity through the analysis of a selection of New Zealand contemporary rock and popular music from a range of styles and genres. Students will also investigate the historical, social and cultural contexts in which the music was written and performed. They will also consider and reflect on how the music studied may influence their own music creating and making.

Duration: 20 lessons (approximately)
Summary of unit focusing questions:

· What kinds of expression (e.g. personal and group identities, values, musical, extra-musical) are found in New Zealand rock/popular music culture? 

· How does New Zealand's rock and popular music reflect the cultural diversity (as found in our different cultures, languages and heritages), values and traditions of our inhabitants? 

· How will analysing a range of songs from various genres/styles help us to appreciate music more and support us to be more reflective in our own music creating and making?

· How can examining Kiwi rock/popular music help us to learn about our own and others' values? 

· What processes do we need to learn about to be able to critically evaluate sources of information that will help build our understanding of rock/popular music in New Zealand?

Summary of unit learning outcomes:
Students will: 



· Listen to, view, read about, research and analyse a range of New Zealand rock/popular music from several eras to gain a broad knowledge of the development of New Zealand   music. (UC)

· Reflect on the power/influence of music in helping us to learn about our own and others' values. (UC)

· Identify features of music (from a selected era in New Zealand rock/popular music history) that could be described as particularly 'Kiwi flavoured."  (UC, CI)

· Listen to, view, read about, inquire into and analyse a range of New Zealand rock/popular music from several eras to gain a broad knowledge of the development of New Zealand   music. (UC)

· Consider the knowledge and processes needed to be able to evaluate sources of information that will help build more in-depth understanding of New Zealand rock/popular music. (UC)

· Explain the main musical features of music (in rock and popular songs) from a selected era in New Zealand rock/popular music history. (PK, CI)

· Identify key repertoire and artists from a selected era in New Zealand rock/popular music history. (UC)

· Describe the performance styles of a performer/s from a selected era in New Zealand rock/popular music history. (CI)

· Consider relationships between rock music, arts, fashion, industry, culture and society in New Zealand from particular eras and share ideas about how identity is expressed in popular culture. (UC)
· Share ideas about how New Zealand rock and popular music reflects the cultural diversity, values and traditions found here.
· Analyse the elements and features of selected New Zealand rock/popular songs considering beat/tempo, speed/feel, tone colours, rhythm, melody, key, compositional devices, from/structure, mood/impact/meaning and production techniques. 
· Apply knowledge of the features and stylistic conventions of a range of New Zealand rock and popular music through an integration of aural perception and practical and theoretical skills. (PK)

· Recall (sing or play back, and/or notate) rhythm patterns, without syncopation, of four bars length in simple time (2/4, 3/4 or 4/4). (PK)

· Recall (sing back/play back, and/or notate) melodies of 4 bars in a major key. (PK)

· Identify (orally or in written form) chords I, IV, V and VI in a major key. (PK)

· Present a case study from one category of New Zealand music, one aspect of case study in detail, and an individual profile of a musician from the case study. (UC, PK, CI)
· Consider how new learnings from this unit of work may help us to interpret music with depth and provide models for future music creating and making. (UC, DI, CI)
Summary of key competencies embedded in unit
	Thinking
	Consider the kinds of values that are expressed through rock/popular music in New Zealand and how this contributes to a wider understanding of the music. Consider how personal experiences and challenges to our own personal values system can be a stimulus for creative thought and action. Consider personal goals in music and how the knowledge shared and built upon in this unit may be integrated into own personal practice, identity and expertise.

	Participating and contributing
	Consider how sharing ideas with others helps to build our own perspectives. Consider how respecting other people's ideas builds our capacity to listen more intently, recognise different points of view and negotiate solutions. Consider how the way we relate to others in discussion can challenge our own thinking and lead to new approaches, ideas and ways of thinking.

	Using language, symbols, and texts
	Consider how lyrics and music combine to express and communicate ideas, emotions and experiences. Consider how the language of music and its symbolic representation are to communicate musical understandings. Consider how choice of musical language can affect the way people feel and relate to music. Consider how music can help us to tap into experiences, thoughts and actions and help us to make meaning in our lives.

	Managing self
	Consider readiness for assessment, particularly US 18816, deciding in consultation with the teacher, preparation and readiness for playback aural tasks. Consider how we set personal goals, make work plans and manage our time to meet work goals in order to achieve and experience success. Consider the effectiveness of the strategies we devise to help us reach our goals and our disposition to ask for help and support from our peers and teachers when we need to.

	Relating to others
	Consider our ability to effectively listen to what others say in and through their music to help us recognise other ways of being. Consider how we share ideas with our peers, which can lead to the creation of new understandings, approaches and ideas.


Achievement objectives: Music – Sound Arts

	Understanding Music - Sound Arts in Context

	Students will:

· Level 6: analyse music from a range of sound environments, styles, and genres, in relation to historical, social, and cultural contexts.

· Level 6: consider and reflect on the influence of music in their own music making and in their lives.

	Communicating and Interpreting in Music - Sound Arts
	Students will: 

· Level 6: reflect on the expressive qualities of music and evaluate their own and others' music, both live and recorded.

	Developing Practical Knowledge in Music - Sound Arts
	Students will:

· Level 6: apply knowledge of expressive features, stylistic conventions, and technologies through an integration of aural perception and practical and theoretical skills and describe how they are used in a range of music.




Activity One (2-3 lessons)

	Focusing Question

	· What kinds of expression (e.g. personal and group identities, values, musical, extra-musical) are found in rock/popular music culture? 

	Learning Outcomes

	· Listen to, view, read about, research and investigate into a range of New Zealand rock/popular music from several eras to gain a broad knowledge of the development of New Zealand music. 

· Reflect on the power/influence of music in helping us to learn about our own and others' values.
· Identify features of music (from a selected era in New Zealand rock/popular music history) that could be described as particularly 'Kiwi flavoured."  

	Activity 1a

	Introduce the unit of work on New Zealand rock/popular music by asking students to list their Top NZ 10 rock/popular songs of all time. Ask them to give reasons for their choices. Have them complete the values reflection, below. Consider playing a range of songs (e.g. from Nature’s Best CD) and use the copy-master from "Sweet II: Another Taste of New Zealand Music" in order for students to record their impressions, especially if they are unfamiliar with key repertoire.

	Assessment Approach–Reflecting on our values

	SELF-REFLECTION: 
What do I value in NZ rock/popular music that has influenced my choice? (e.g. driving beat, melody, instrumentation, lyric content, artist presentation, song video, and artist’s 'real life' actions etc.) Why might this be so? (Consider the influence of parents, peers, and the media.) 



	

	Activity 1b

	Locate the APRA Top 100 NZ songs of all time: http://www.sergent.com.au/apratop100.html and listen to the Top 10 Songs. In small groups, ask students to suggest criteria that may explain the APRA Top 10 ranking. Share perspectives with the class. In different groups, use one of the criteria shared by a group, or develop new criteria to come up with a clearly defined Top 10 listing that everyone in the group agrees matches the criteria. 

Share the criteria (and perhaps ranking of songs known) with the class. Have students complete the reflection, below.


	Assessment Approach – Relating to Others & Participating & Contributing


	SELF-REFLECTION: I contributed to my group's creation of a selection criteria for explaining the APRA Top 10 ranking by: 

                                                                         5             4             3              2               1


1. staying on task 


2. encouraging others to stay on task

 
3. contributing ideas 


4. challenging other people's ideas 


5. negotiating and/or clarifying other's ideas 

Rate yourself out of 5 for each using: 5=always; 4=mostly; 3=sometimes; 2=rarely; 1=never. Describe your actions (evidence) that led you to making decisions about how you scored yourself.



	Activity 1c

	Share ideas and discuss the notion of IDENTITY.  Share ideas about the identities of students' favourite bands/artist. Consider the following questions as part of a classroom or small group discussion: 
· How is identity expressed through music and lyrics, the artists' image or the artist's image through the lens of the media? 
· How do we define our own identity? 
· How do we define the identity of others - what indicators might we use? 
· What is the relationship between influence and identity? 
· Consider viewing a You Tube video on 'Influence and Identity': http://www.youtube.com/watch?v=tRDzyT3ogjE&feature=related
Is identity an individual or a group phenomenon? 
· Does identity remain static or does it change - how, why? 
· How is ‘New Zealand-ness’ expressed in rock/popular music? 
· What songs can you think of are particularly kiwi flavoured? Why?

	Assessment Approach - Thinking

	SELF-REFLECTION: 
As you listened, contributed to and thought about the discussion on identity, think about your own attitudes, values, skills and ways of seeing the world. In this discussion, were you: 


1. Self-aware - acknowledging when your thinking may have been influenced by self-interest, others or your emotions? 


5          4          3          2          1


2. Genuine - being honest in what you believe to be true? 


5          4          3          2          1

3. Careful and prudent - knowing your own ideas; not being judgemental when others present new ideas and information? 


5          4          3          2          1


4. Curious and inquisitive - looking for reasons, new meanings to broaden your understanding? 


5          4          3          2          1

5. Logical - not jumping to conclusions, but using the information presented to make sense of things? 


5          4          3          2          1


6. Creative - offering alternative insights or suggesting new ways of thinking about things? 


5          4          3          2          1


Rate yourself for each using: 5=always; 4=mostly; 3=sometimes; 2=rarely; 1=never. 
Share with a partner what actions (evidence) led you to how you to decide on your scoring.

	

	ACTIVITY TWO (4-5 lessons)

	Focusing Question

	· How does New Zealand's rock and popular music reflect the cultural diversity (as found in our different cultures, languages and heritages), values and traditions of our inhabitants? 

	Learning Outcomes

	· Listen to, view, read about, investigate and analyse a range of New Zealand rock/popular music from several eras to gain a broad knowledge of the development of New Zealand music. 

· Consider the knowledge and processes needed to be able to evaluate sources of information that will help build more in-depth understanding of New Zealand rock/popular music. 

· Explain the main musical features of music (in rock and popular songs) from a selected era in New Zealand rock/popular music history. 

· Identify key repertoire and artists from a selected era in New Zealand rock/popular music history. 

· Describe the performance styles of a performer/s from a selected era in New Zealand rock/popular music history. 

· Consider relationships between rock music, arts, fashion, industry, culture and society in New Zealand from particular eras and share ideas about how identity is expressed in popular culture. 
· Share ideas about how New Zealand rock and popular music reflects the cultural diversity, values and traditions found here. 


	Activity 2a


	Listen to and view (on video or DVD) a variety of NZ rock/popular music from the 1960s to the present day. Consider using the MoE/NZ Music Industry Commission resource Give It A Whirl. For each song listened to and/or viewed, get students to share their first impressions and analyse the characteristic musical features of each song. Use the 'Listen' copy-master from "Sweet II: Another Taste of New Zealand Music" for students to record their ideas and observations. Consider modeling the analysis of several songs and then have student complete analyses in groups, then pairs and then individually. Share back ideas. 



	Assessment Approach – Managing Self

	ANALYSIS SELF-REFLECTION: 

1. I am able to get to grips with the meanings of lyrics. What strategies do you use to help  

   you understand lyric content (eg. text analysis, relating text to emotion of the music,  

   talking with others, specific literacy strategies)  

   5                4                3                 2                  1


2. I am able to accurately analyse the structure/form of songs. 

    5                4                3                 2                  1


3. I am able to quickly and accurately sing or playback or notate the melody of songs. 

    5                4                3                 2                  1


4. I am always able to hear or work out the chords used in songs. 

    5                4                3                 2                  1

5. I am able to say what recording techniques are used in songs (e.g. reverb, distortion, EQ etc.) 

     5                4                3                 2                  1

Circle the number which best represents your responses using: 5=with ease; 4=most of the time; 3=sometimes; 2=rarely; 1=never. 

From this, consider goals that will help you to improve in aspects where you need to. What strategies might be helpful for you to improve? (e.g. working in groups, practise in specific aspects etc.) 

	Activity 2b


	Consider the images and messages that rock and pop videos portray. View a range of videos and discuss. Focus on NZ rock and popular of the 1970s. This was the time of growth in the pub band culture. Discuss the musical and social impact of pubs being open later as opposed to the six o'clock closing during the 1960s. What were the pros and cons of the 'six o'clock swill'? 

Get students, in groups, to imagine they were in a rock band about to make a music video for TV or the web. Decide what style of music the band plays, the target audience, and then consider what 'look and feel' they want for the video to effectively portray the image and message to their target audience.  



	Assessment Approach – Participating and Contributing


	SELF-REFLECTION: I contributed to my group's creation of a music video concept and contributed to classroom discussion by:

1.  staying on task 

2. encouraging others to stay on task  
3. accepting other people's ideas 
4. challenging other people's ideas 
5. negotiating and/or clarifying other's ideas

6. contributing my own ideas

7. making connections to what we have learned so far in this unit of work

Give yourself a score out of 5 for each. 5=always; 4=mostly; 3=sometimes; 2=rarely; 1=never. Describe your actions (evidence) that led you to making decisions about how you scored yourself. 



	

	Activity 2c


	View a variety of music videos from the 1970s - especially by Space Waltz, Dragon, Split Enz, Shona Laing, Netherworld Dancing Toys and Hello Sailor. Divide students into 4-5 groups or pairs. Ask each group/pair to select one of the following topics: 1. Rock/pop music in NZ in the 1970s; 2. The visual or the fine arts in NZ during the 1970s; 3. Fashion in NZ during the 1970s; 4. The NZ Music Industry in NZ in the 1970s; OR 5. NZ culture and society during the 1970s.   

Use MOE resources, Digistore, year-books and the internet to support the students as they research information about their topic. Each group/pair is to give a five-minute presentation to the class on what they found out in relation to their topic.



	Assessment Approach – Critically Evaluating Sources of Information

	RESEARCH SELF OR GROUP REFLECTION: 
1. I/We chose the topic because ... 
2. I/We collected information from the following source(s): ... 
3. The most valuable sources of information for my/our investigation was ... because ... 
4. I/We selected information from our sources by ... 
5. I/We found the most useful sources were ... because ...


	Activity 2d


	Follow this up with an in-class discussion where students consider the relationships between rock music, arts, fashion, industry and culture and society in New Zealand during the 1970s. Students may also want to make such links with rock music and other aspects of culture in the present day. Get them to talk to relations and friends about this and follow up with a further discussion that draws in other perspectives. 
Share ideas, debate and discuss how New Zealand rock/popular music reflects the cultural diversity, values and traditions found here now. Ask students to keep notes from the discussion to help them prepare for AS 90017. Share the task with students so that they may begin preparations for completing it. 

	Assessment Approach - Relating to Others & Participating & Contributing

	DISCUSSION SELF-REFLECTION: 
In this discussion, I was able to: 

                                                                                       5          4          3          2          1  
1. Recognise other people's points of view 


2. See the relationships, links with other ideas 


3. Listen when I needed to 


4. Challenge others' ideas respectfully 


5. See the bigger picture 


6. Expand on my own knowledge and understandings 


Rate yourself out of 5 for each using: 5=with ease; 4=most of the time; 3=sometimes; 2=rarely; 1=never. 
Consider the aspects that you scored highly in. What has helped you to relate to others so effectively? Share your ratings with a peer - do they agree with you? Why/why not?



	ACTIVITY THREE (6-8 lessons)

	Focusing Question


	· How will analysing a range of songs from various genres/styles help us to appreciate music more and make us more reflective in our own music creating and making?



	Learning Outcomes


	· Analyse the elements and features of selected New Zealand rock/popular songs considering beat/tempo, speed/feel, tone colours, rhythm, melody, key, compositional devices, from/structure, mood/impact/meaning and production techniques. 
· Apply knowledge of the features and stylistic conventions of a range of New Zealand rock and popular music through an integration of aural perception and practical and theoretical skills.

· Recall (sing or play back, and/or notate) rhythm patterns, without syncopation, of four bars length in simple time (2/4, 3/4 or 4/4).

· Recall (sing back or play back, and/or notate) melodies of four bars length in a major key.

· Identify (orally or in written form) chords I, IV, V and VI in a major key. 


	Activity 3a

	Cooperatively analyse a range of songs from 'The Little Black Kiwi Songbook' to co-construct deeper understandings about the music and lyric content, and in particular focusing on the kinds of values embedded within lyrics: 
 
1. Listen to 'French Letter' several times. Use the 'Listen' copy-master from "Sweet II: Another Taste of New Zealand Music" for students to record their ideas and observations. Discuss the meaning of the lyrics. Consider how the message in this song reflects individual and collective values regarding a nuclear free New Zealand. What might be the moral, social, political and economic implications of holding such values? 
Listen to the song 'There is No Depression in New Zealand'. What connections, if any, are there between this song (musically and lyrics-wise) and 'French Letter'? 
 
2. Listen to 'I'll Say Goodbye (Even Tho I'm Blue)' several times. Use the 'Listen' copy-master from "Sweet II: Another Taste of New Zealand Music" for students to record their ideas and observations. Discuss the meaning of the lyrics with the students. have them sing along with the song. Get them to try and work out the melody of the chorus, which starts on E and is in E major. Have them work out the chord sequence for the chorus, which uses A, B, E and C#m. In pairs - using a guitar and voice (or a keyboard) - get them to put the melody and chords together. Have them try the verses once they have experienced success with the chorus. Consider recreating the songs as a class or in several groups. Try the song in F or Eb major. 
 
3. Listen to 'Violent' several times. Use the 'Listen' copy-master from "Sweet II: Another Taste of New Zealand Music" for students to record their ideas and observations. Discuss the meaning of the lyrics with the students. Have them sing along with the song. Get them to try and work out the melody of the chorus, which starts on F and is in C major. Have them work out the chord sequence for the chorus, which uses Eb, F, Bb and C. In pairs - using a guitar and voice (or a keyboard) - get them to put the melody and chords together. Have them try the verses once they have experienced success with the chorus. Consider recreating the songs as a class or in several groups. Try the song in D major. 
 
4. Listen to 'April Sun in Cuba' several times. Use the 'Listen' copy-master from "Sweet II: Another Taste of New Zealand Music" for students to record their ideas and observations. Discuss the meaning of the lyrics with the students. What connections, if any, are there between this song (musically and lyrics-wise) and 'French Letter' or 'There is No Depression in New Zealand'? Have them sing along with the song. Get them to try and work out the melody of the chorus, which starts on F# and is in D major. Have them work out the chord sequence for the chorus, which begins on G (maj7). In pairs - using a guitar and voice (or a keyboard) - get them to put the melody and chords together. Have them try the verses once they have experienced success with the chorus. Consider recreating the songs as a class or in several groups. Try the song in another key. 
 
Consider using similar processes to examine and analyse a selection of the following songs: 
'Bring Change' by Shapeshifter from the album 'Soulstice' (p28); 
'Dance All Around the World' by Blerta (p34) 
'Long White Cross' by Pluto (p79) 
'No Ordinary Thing' by Op Shop (p92) 
'Reverse Resistance' by King Kapisi (p120) 
'Verona' by Elemeno P (p146) 

	Assessment Approach – Managing Self

	ANALYSIS SELF-REFLECTION: 

1. I am able to get to grips with the meanings of lyrics. What strategies do you use to help  

   you understand lyric content (eg. text analysis, relating text to emotion of the music.  

   through talking with others, specific literacy strategies.)  

    5                4                3                 2                  1


2. I am able to accurately analyse the structure/form of songs. 

    5                4                3                 2                  1


3. I am able to accurately sing or playback or notate the melody of songs. 

    5                4                3                 2                  1


4. I am able to easily hear or work out the chords used in songs. 

    5                4                3                 2                  1


5. I am able to say what recording techniques are used in songs (eg. reverb, distortion,  

    EQ 

   etc.) 

    5                4                3                 2                  1


Circle the number which best represents your responses using: 5=with ease; 4=most of the time; 3=sometimes; 2=rarely; 1=never. 
From this, consider the goals that you decided on in Activity 2a. How have you improved?  What strategies helped you to improve? (e.g. working in groups, practise in specific aspects etc.) 



	

	Activity 3b

	Practise comparative analyses of songs using the 'Compare' copy-master in "Sweet II: Another Taste of New Zealand Music". This will enable students to prepare for Task 2 of AS 90017. See page 15. Give out the task at completion of this activity. Students must complete individual analysis of two songs not cooperatively analysed in class.
 
Consider using any of the songs analysed in Activity 3b, or any other TWO songs from 'The Little Black Kiwi Songbook' (ensuring that they are in 2/4, 3/4 or 4/4 and that they are in keys up to and including three sharps or three flats) for assessing Element 1 of US 18816. You may need to consider transposing the songs. Melodies need to include intervals that fall within the octave only. Chords to assessed are I, IV, V and VI. If the song uses chords outside of this range, then supply these to the students. Refer to assessment tasks on page 21 of the ‘Rock It Man’ unit on the Teacher Resource Exchange on Arts Online.



	Assessment Approach – Managing Self: Preparing for US 18816


	After having tried to work out melodies and chords of songs that we have listened to and analysed in class, I need to set goals for working towards US 18816. Write 3 goals focused on: 
 
1. Recalling a 4 bar rhythm - can I do this by ear and clap back? Can I represent this 

graphically? Can I write this out using traditional notation? Do I find this easy, moderately difficult or really challenging? Why is this so? 
2. Recalling a 4 bar melody - can I do this by ear and sing or playback? Can I represent this graphically? Can I write this out using traditional notation? Do I find this easy, moderately difficult or really challenging? Why is this so? 
3. Recalling a chord progression - can I identify chords I, IV, V and VI and/or play them back on a guitar or keyboard? Do I find this easy, moderately difficult or challenging? Why is this so? 
4. What do I need to do now? (What strategies will I use to improve my ability?) What is the time-frame I have set to achieve this? What resources will I use to help me achieve my goals? 

	


	ACTIVITY FOUR (4-5 periods)

	Focusing Questions

	· How can examining Kiwi rock/popular music help us to learn about our own and others' values? 

· What processes do we need to learn about to be able to critically evaluate sources of information that will help build our understanding of rock/popular music in New Zealand?

	Learning Outcomes

	· Present a case study from one category of New Zealand music, one aspect of case study in detail, and an individual profile of one musician from the case study.
· Consider how new learnings from this unit of work may help us to interpret music with depth and provide models for future music creating and making.



	Prepare students for their case study, 
as a requirement of US 12831. Before they begin work on the case study, they will need to submit a short (250 words) report outlining: 
• How and why they have selected the category for the case study 
• The resources they will use, and how will obtain access to these 
• Personnel support required (e.g. teacher(s), librarian, etc.) 
• Music required for listening and analysis (Recordings, scores) 
• Support agencies they may contact to help them in their work (e.g. SOUNZ) 
• Decide how they will present their work and why? 
• A description of the process they will undertake to complete the case study – this might include a time-line with the goals they need to work towards, when they will achieve these and how they will achieve these. 
 
Discuss the categories of case study available to the students: Maori music OR Ethnic music other than Maori (e.g. Pacific Island, Asian, Fijian Indian) OR Popular music OR Art music (e.g. ‘ serious’ /contemporary music – choral, orchestral, chamber, electronic etc) OR Music Industry (e.g. Film/TV/radio music, music engineers, music in the media, song writers etc), emphasising that Popular Music, the Music Industry and perhaps Maori or Polynesian music best reflect the categories studied in this unit. Make available to the students the resources listed in this unit. Have students work in groups to research, using the internet, the music examples they might use in their case study. Consider presenting information on the various industry agencies that support the case study topic the students have selected. 
 
Show students how to reference the materials they access and use information from (using APA - http://citationmachine.net/index.php?reqstyleid=).   When recording information sources, students must acknowledge the source of all ideas, words and images copied (quoted from), paraphrased or adapted. Abusing intellectual property is THEFT. 
Referencing involves stating: 
• WHO it belongs to 
• WHAT it’s called 
• WHERE it was found 
 
Lead a discussion on how best to present the case study. Students may choose from:

· Seminar with music examples that you will share with others; 
· Booklet with a list of music examples that you have listened to; 
· Script for a C4 or MTV programme; 
· Website, blog or wiki; 
· CD Rom or 6. Radio programme. 
Consider the pros and cons of each presentation method, asking students to share ideas on this. Provide students with starters or questions to consider for each aspect in each of the three elements being assessed. Refer to the US12831 Task and Schedule on the Arts Online Teacher Resource Exchange. See http://arts.unitec.ac.nz/resource-exchange/view_resource.php?res=273
 
Ensure that students have set a time-frame for working towards the various aspects in the assessment, considering what they will need to do and where they might get information or ideas from. Share work in progress and provide time for students to share with each other and time for questions. 

	Create a work-plan that will enable you to manage your time and preparation for achieving the three elements for US12831. 

Assessment:
 
Element 1: Present a case study of one category of New Zealand music. 
1.1 Presentation provides brief chronological overview of study, including significant musicians and their contributions. 
•  How will you obtain this information and how will you present it? 
1.2 Presentation describes significant musical characteristics of selected study, including repertoire and performance style. 
•  How will you decide what the significant musical features are - through listening, research, reviews? 
1.3 Presentation identifies features, which may be described as specifically ‘New Zealand’. 
•  How will you decide what is specifically 'New Zealand' - performance style, lyric content, talking to others? 
 
Element 2: Present one aspect of the case study in detail. 
2.1 Presentation provides brief overview of aspect. 
•  What will you include in your overview? 
2.2 Presentation identifies at least three musical features of aspect in terms of their significance to aspect and case study. 
•  How will you decide on what musical features are significant? 
2.3 Presentation identifies at least three musicians of aspect in terms of their contributions to aspect and case study. 
•  What criteria will you use to select three significant musicians? 
 
Element 3: Present an individual profile of one musician from the case study. 
3.1Presentation provides historical setting of musician, including major influences on musician’ s musical output. 
•  Where will you locate this information and how will you know what the major influences might be? 
3.2 Presentation provides brief musical biography of musician. 
•  What will you include? Leave out? 
3.3 Presentation evaluates contribution of musician to New Zealand music history. 
•  What criteria will you use to decide this? 
 
In groups, write descriptors for the kind of evidence you will provide for each element, which you deem fair and reasonable in order to gain an achievement for each element. 

	PERSONAL REFLECTION: 
How has discussing, researching, analysing and playing a range of New Zealand rock/popular music helped you in your learning? 
Think about: 
1. Your understanding of the development of NZ rock/popular music; 
2. The kinds of things that NZ songwriters write and sing about; 
3. How songs are put together or structured; 
4. How you might apply what you have learned in your own performing and composing; 
5. How the choice of musical style from an artist can affect the way we feel and relate to 

    that music; 
6. What you have learned about yourself and others throughout this unit.


3. Reflecting on the process

Through re-thinking this unit, I have learned that planning is a complex and non-linear process. Having to clarify what the purpose of each section of the unit is for in relation to the revised curriculum has made me more aware of the ‘front end’ of the curriculum and how this is inextricably connected with the ‘what’ and the ‘how’ of teaching. 
In much of the music teaching we do, the students are often in the ‘driving seat’, to quote Rosemary Hipkins (NZCER). In the teaching we do towards music works and aural, I have tried to include more activities and opportunities for reflection that show what this might look like.
In future units of work, I would carefully consider the Teaching as Inquiry cycle to guide my planning. I would continue to focus on the HOW and not just the WHAT of learning and consider what I may need to do differently in order to provide students with authentic experiences of knowledge building. I think it is important to be explicit in the way that I plan so that the curriculum Vision, Values and Key Competencies in particular lead to action.






































































�The unit includes materials that reflect New Zealand’s cultural diversity and histories. Using contemporary rock and popular music from Aotearoa, New Zealand as listening and analysis source material is an attempt to connect with students’ lives, whänau and communities (NZC, Principles – Cultural diversity, Community engagement p. 9).





�These questions for teachers and students assist with keeping in mind the ‘big ideas’ whilst progressing through the unit. These questions allow for expression of values as expressed by the students, and also allow for students to inquire into the values of a range of songwriters. These questions require creative and critical thinking, confidence in expressing views and decisions, and through responding to others’ perspectives, and can support students to be positive in their own identity (NZC, Vision, p. 8).





�This sequence of learning contributes to assessment tasks for 90017 - Demonstrate knowledge of music works; 90015 - Aurally identify, recall and describe elements from simple music (new standard will allow for transcription or written representation of elements); 12831/2 - Investigate and present a study of an aspect of New Zealand music (new standard will incorporate aspects of 12831 and 12832). The use of these assessment tools ensures that there is integration of learning and links within the unit itself, therefore providing for coherence (NZC, Principles – Coherence, p. 8).





�The Arts (music –sound arts) statement (NZC, p.21), rather than the achievement objectives, has been the starting point for developing this unit – achievement objectives have been selected to align with the aims of the unit. In this unit, emphasis has been placed on ‘the [contemporary] musical heritages of New Zealand’s diverse cultures, including … contemporary Mäori musical arts [to provide the opportunity for students to] engage with and develop knowledge and deeper understandings of music … draw on cultural practices and on histories, theories, structures, technologies and personal experiences’ (NZC, Music-Sound Arts statement, p. 21).





�This self-assessment encourages students to explore their own values and to consider the influence of others’ on their thinking. In this activity, students consider how their own and others’ values might impact on their thinking.





�This activity asks students to think about how they make sense of information in order to develop understanding and construct knowledge. Students cooperatively relate to others as they listen actively, recognise different points of view, negotiate and share ideas. Through developing criteria, students can come up with new ways of thinking. Reflecting on the contribution to a group’s creation of selection criteria, requires students to consider their role in the group and may help support them as they learn ‘when to lead, when to follow, and when and how to act independently’ (NZC  - Key Competencies, p.12).





�This activity encourages students to reflect on their own self-awareness, their attitudes and to consider what they think and why.  This activity encourages them to ‘reflect on their own learning processes and to learn how to learn’ (NZC – Principles, Learning to Learn, p.9). In this activity teachers have a context in which to ‘foster positive relationships…that are caring inclusive, non-discriminatory, and cohesive’ and an opportunity for students to transfer thinking skills (NZC – Effective Pedagogy, p.34).





�Analysing several songs gives students the time to ‘engage with, practise, and transfer new learning … [encountering] new learning a number of times and in a variety of different tasks or contexts’ (NZC - Effective Pedagogy, p34).





�This self-reflection provides the opportunity for students to ‘stand back from the information or ideas that they have engaged with and think about these objectively…  [we] encourage such thinking when [we] design tasks and opportunities that require students to critically evaluate the material they use and consider purposes for which it was originally created’ (NZC – Effective Pedagogy, Encouraging reflective thought and action, p.34)





�This activity is about using language, symbols, and texts. Through viewing and discussing performances, students think about how meaning is communicated in pop music performance. Students who can ‘interpret and use words … images, movement, metaphor, and technologies in a range of contexts’ can recognise ‘how choices of language, symbol, or text affect people’s understanding and the ways in which they respond to communications’ (NZC – Using language, symbols and texts, p.12).





�The ‘Effective Pedagogy’ section of NZC, p.34, states that ‘students learn as they engage in shared activities and conversations with people … [where] learning conversations and learning partnerships are encouraged; and challenge, support, and feedback are always available.’ 





�The ‘Effective Pedagogy’ section of NZC, p.34, states that ‘students learn best when they are able to integrate new learning with what they already understand. When [we] deliberately build on what [our] students know and have experienced, [we] maximise the use of learning time, anticipate students’ learning needs, and avoid unnecessary duplication of content.’ Having listened to and analysed a range of songs already, students are encouraged to explore an aspect of life in the 1970s in order to locate music in a context. In this activity there are opportunities to make ‘links between learning areas [to] develop students’ knowledge and understandings in relation to major social, political … shifts of the day’ (NZC, Learning Areas, p.39)





�This activity and reflection encourages students to explore ideas and inquire into others’ perspectives from the wider community. Students may talk with whänau and friends and consider how they value what others’ know and think. Students may be able to make connections with others and develop ‘a sense of belonging and confidence to participate within new contexts’ (NZC – Participating and contributing, p.13).





�This focusing question encourages students to ‘reflect on their own learning processes and to learn how to learn.’ We would need to make explicit to the students how learning in this unit might support them in other aspects of music learning, particularly performing and composing. Here students have the ‘ability to stand back from the information or ideas that they have engaged with and think about these objectively [and] translate thought into action’ (NZC – Principles, Learning to Learn, pp.9, 34). 





�The above learning outcomes and the following in Activity 3a require a considerable amount of time and practise. ‘Students learn most effectively when they have the time and opportunity to engage with, practise, and transfer new learning [this could occur in composition work in the future]. When curriculum coverage and student understanding are in competition, [we] may decide to cover less but cover it in greater depth. Appropriate assessment helps [us] to determine what “sufficient” opportunities mean for an individual student and to sequence students’ learning experiences over time’ (NZC – Effective Pedagogy, p.34).





�The important aspect of this reflection is for students to consider what goals they need to set in order to improve their learning. This is a key aspect of “Managing Self”, where students see themselves as capable learners. Students set personal goals, make plans and have high expectations of themselves when they are supported to achieve. 





�This self-reflection provides the opportunity for students to ‘stand back from the information or ideas that they have engaged with and think about these objectively…[we can] encourage such thinking when [we] design tasks and opportunities that require students to critically evaluate the material they use and consider purposes for which it was originally created’ (NZC – Effective Pedagogy, Encouraging reflective thought and action, p.34). 





The important aspect of this reflection is for students to consider what goals they need to set in order to improve their learning. This is a key aspect of “Managing self”, where students see themselves as capable learners. Students set personal goals, make plans and have high expectations of themselves when they are supported to achieve. 





Offering a number of opportunities for students to practise aural skills allows the time to ‘engage with, practise, and transfer new learning … [encountering] new learning a number of times and in a variety of different tasks or contexts’ (NZC - Effective Pedagogy, p34).





�This learning outcome encourages students to ‘reflect on their own learning processes and to learn how to learn.’ We would need to make explicit to the students how learning in this unit might support them in other aspects of music learning, particularly performing and composing. Here students have the ‘ability to stand back from the information or ideas that they have engaged with and think about these objectively … translate thought into action’ (NZC – Principles, Learning to Learn, p.9). (NZC – Effective Pedagogy, p.34).





�Preparing students to complete the assessment is essential to setting up students to succeed. Having completed Activities 1 – 3, will have prepared students and therefore the assessment will be timely. Effective assessment:


Benefits students – it clarifies for them what they know and can do;


Involves students – throughout this unit students have had the opportunity to discuss, clarify, and reflect on their goals, strategies, and progress with their teachers and peers;


Supports teaching and learning goals – students need to know the desired outcomes and criteria for success;


Is planned and communicate – outcomes, teaching strategies and assessment criteria are aligned; students know in advance how they are to be assessed;


Is suited to the purpose for which the information is to be used (e.g. reporting);


Is valid and fair – teachers can obtain information from all sources including the ongoing assessment approaches in this unit and formal assessment tools.








