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All Curriculum Support Days resources reflect the work of subject specialists during a two-day forum.   You should view them as ‘work-in- progress’, not as finished units to download and use.   They demonstrate a range of ways of thinking about how you might build the ‘front end’ of the NZ Curriculum (the Vision, Principles, Values, Key Competencies, Effective Pedagogies and Learning Area Statements) into your existing units of work, by re-focusing how you teach rather than changing what you teach.   The questions and comments recorded in the body of each resource are at least as important as the unit itself.   If for some reason your software does not display such questions and comments, it is likely that you need to make some technical adjustment to how you are viewing the resource.   References in senior units to achievement or unit standards are to current standards, and generally do not take into account possible revisions of these standards to take effect from 2011.   
1. Why this unit is worth re-working
I developed this unit because I realised the value of students knowing their learning styles through the Languages Department, and when I experimented with some Y13 Korean students a couple of years ago and explained about learning styles and how they can be applied, there was the “Aha, wow!” factor.  I then realised that this must be introduced at a much earlier stage so that our ESOL students can learn about themselves and how to learn right at the start of Y11.

This unit was just introduced this year and it is very satisfying hearing students comment on how they are applying what they have learnt through this unit to other subjects – coherence, learning how to learn and “life-long learners”  - all encapsulated in the new NZ Curriculum.
2. Re-thinking the unit

The current unit
Year
 11      Term 1

Topic: My life and learning
Learning intentions

Increase competency in the four skills of Listening, Speaking, Reading and Writing, 
with particular emphasis on literacy skills of skimming, scanning, finding key points, predicting what a text will be about, identifying the writer’s purpose

Increase speed in reading

Increase vocabulary 
with particular emphasis on general academic vocabulary used in L1 NCEA including Blooms taxonomy

Reflect on own learning styles and ways to memorise and learn this year

Principles:
   learning to learn, cultural diversity, inclusion, high expectations,
Values: equity, excellence, inquiry,
 diversity

Key Competencies

Thinking: reflecting on own learning styles, what memory tools are best to use in different circumstances; set goals for own learning for the year
Managing self: developing the ability to establish personal goals and evaluate progress; learning how to manage time for the completion of tasks; developing the ability to meet new challenges
Participating and contributing: participating actively in getting to know each other through discussions and interviewing; learning to contribute appropriately as group members and include others; develop a sense of belonging to the ESOL class

Using language, symbol and texts: developing competency in using English language and understanding visual texts

Relating to others:  actively listening as others share about what is important to them in life; share ideas; cooperating in pair and group activities

Activities

About you    (Getting to know each other) Cutting Edge, Modules 1 and  8     

Introductory speaking tasks: “things in common”  (see computer speaking file or activity book for ideas

 p6#1&2 (mini task) & listening task/” important people in my life” p11#3 (correct use of present continuous)

Listening task: spending time, p12#1, 2 and complete pie graphs, p13. 

Interviewing and then draw a pie graph, retell information to rest of the class: p13#1-4

Discussion: work in pairs and guess what objects your partner keeps, p82 mini task

Listening: to what someone keeps in a shop, p82#1-3.  

Grammar focus: revise quantifiers, countable/uncountable, p147, worksheets in filing cabinet; Tense Buster

Describing objects, vocabulary, p84-85 

Listening to people talking about their favourite objects and fill in grid, p85#2

Guessing the object game: each choose an object to describe, p86#1 and rest guess from description

Speaking about a personal object, p85 Task 1 (make notes)

Writing an informal letter: p14-15; read the sample letter and discuss, plan letter 

Summative assessment:  write an informal letter to your teacher introducing yourself, telling her about your life, describing a precious personal possession and explaining why you are learning English.

Basic classroom vocabulary, p7#3 (use” Now you’re talking” cards; placemats)

Activities: 


VAK tests 
(new or revisit) – discuss learning styles. 

Learning language tips – refer to “Now you’re talking” cards for each language group
;  

BURT, 

Cambridge on-line readers test 
etc.

2 lessons a week at start:  Level 1:  sustained silent reading/  Level 2:  speed reading

Vocabulary and spelling
:  Level 1: 2nd 1000 words/Level 2:  1st 1000 words

Reading journal
:  students to read a short book or journal at their level each week and record.

Vocabulary notebook:  
all to note new vocabulary from lessons and own reading

Profile:  new students to make their profile for wall.

Memories  Cutting Edge, Module  2     (Ways to remember and learn better)

Discussion:  on what you are good/bad at remembering, p17#1

Reading and interpreting pictures: p17#2

Reading “All in a memory” p18#2-3

Memory quiz: p18, 132, 137 – students evaluate their own learning style and personal helpful memorising methods

Vocabulary learning methods (cue cards etc) 
– see “ESOL Development Innovative teaching ideas” folder)

	Year: 11
Level: Intermediate
Term: 1


	Topic: My life and learning

Personal experiences



	Resources
Cutting Edge Intermediate Modules 1, 2, 8, 10

Comprehension Skills for the English Curriculum, by Meryl Hughson, Levels 4-5  
From There to Here

Student Speak

English-to-go: Spoiled Generation, Mad dash (Pre-Intermediate); Criss-crossed lovers, Power dressing (Intermediate)


	Specific Learning Focus
Listening

Listen for gist

Listening for information

Speaking

Interview other students

Talk about self

Discuss ideas and possibilities

Reading

Read for information

Read about other people’s experiences

Speed reading

Literacy skills of skimming, scanning, locating key information, predicting

Writing

Write an informal letter

Write recounts of past experiences

Key competencies

Thinking

Participating and contributing

Relating to others

Managing self

Using language, symbol and text

	Language Skills
Present simple and continuous

Past simple and continuous

Present perfect simple and continuous

Past perfect and past simple

Countable, uncountable

For, since and ago

Comparing past and present (used to, still, not any more)

Relative clauses

Reported speech

Prepositions of place and movement
	Vocabulary

Learning and memory

Quantifiers

Descriptions of objects

First 1000 words/2nd 1000 words

Own vocabulary lists

	Assessment
Reading       Speed Reading (on 1st 1000 words) or Sustained Silent Reading

Writing        17372 (L3) Write 2 recounts OR US 3477 (L2) Write 3 recounts  OR  US 17366 (L1) write 3 recounts 

       Formative assessments; Weekly spelling and vocabulary tests


3. The revised unit
	Year 11 ESOL        ELIP  Stage 3             2-3 weeks           Myself as a Learner                                          

	Concept: 

Students learn better when they can reflect upon themselves as learners and translate this into action across learning areas. 



	Learning Outcomes:

On completion of this unit, students will 

· have an awareness of their own learning style(s)
· have an awareness of ways to train memory

· begin to select and use strategies that work for them as learners



	Language Learning Outcomes
:

On completion of this unit, students will be able to:
· talk about how they learn best
· learn new vocabulary more effectively
· read extensively for pleasure and record the reading experience

	Curriculum Connections:

The awareness and strategies developed in this unit will be applicable across all learning areas.

	Principles:

Learning to learn:  learners are encouraged to reflect on their own learning processes and to learn how to learn.
Coherence:  learners should be encouraged to apply their new understandings and strategies across all learning areas.


	Values:

Inquiry: students will think critically and reflectively about their own learning styles


	Key Competencies:

Thinking: reflecting on individual learning styles and memory tools

Managing self:  setting personal learning goals and evaluating progress; developing strategies to meet new challenges across learning areas.


	Key Vocabulary:

NCEA Vocabulary list (academic) 
First 1000 word list or Second 1000 word list (depending upon individual levels)

Learning styles:  visual, auditory, kinaesthetic, strategies, visuals, framing, highlighting, diagrams
Memory: chunking, repetition, mnemonics, visualisation, memorisation, by rote/heart


	Assessments:
Diagnostic tests:  VAK Sensory Preference Questionnaire 
                             Cambridge Online Readers’ Test

                             Paul Nation’s Vocabulary Levels Tests: receptive and productive
Formative:  Weekly vocabulary progress tests

Summative:  Paul Nation’s tests could be re-administered at the end of the year for students to see their progress.
Tasks
NOTE:  This unit could run alongside another Term 1 unit about students getting to know each other and talking/writing about aspects of their lives and learning.

Diagnostic tests
: See assessments below.  Students need to be informed of results and what they mean for their learning (feedback and feed forward).
Reading Journal:  Students read readers and journal articles at their level based on diagnostic reading results.  They record the reading experience in a reading log.  Weekly checks are made of these and it is an opportunity to give positive feedback and have conversations with students about their reading.  This is ongoing throughout the year.
Learning styles: 
Activating prior knowledge
: provide an opportunity for students to talk about their education and learning in their own countries and compare this to the New Zealand context. Use a graphic organiser of some sort.
VAK Sensory Preference Questionnaire
:  to ensure understanding, the teacher should work through this questionnaire in class question by question, explaining or miming or giving scenarios.  There needs to be a lot of individualised feed-back, as well as class feedback, on the results so that students understand the implications for their own learning.  Students could be given a handout about the different learning styles and how to learn or make their own notes.
Possible additional material
: students sit in their language groups and by using “Now you’re talking” cards, discuss language interference, grammar and pronunciation difficulties and common errors that they make when learning English.
Memory training
Focus questions:  

What kind of things are you good/bad at remembering?  Think about: names and faces, facts and figures, phone numbers, birthdays, conversations, messages.

How would you go about remembering a short shopping list if you can’t write it down?

   (4 possible methods: visualising, repetition/chanting, acronym, creating a story)

Reading:  Students read an article about how memory works and techniques for remembering. (e.g: Cutting Edge Intermediate, Module 2 Memories, pp17-18)

Memory quiz:  some ideas:

· Kim’s game (1 minute):  how many objects on the tray do you remember?  How did you remember them?

· Memorize a long credit card number or phone number in 30 seconds
· Memorize a group of 6 words or phrases (unrelated) by creating a story in 1 ½ minutes

Discuss
 how you memorised these items and what might be better ways to memorise them.

Ask students to recall one or more of these ideas part way through the lesson again or at the end and then in the next lessons.  Talk about short-term versus long-term recall.  
Introduction to vocabulary learning
· Highlight the importance of high frequency and academic words (Paul Nation data).  
· Provide appropriate individual vocabulary lists according to diagnostic testing and an NCEA vocabulary list.

· Activate vocabulary notebooks with individualised lists. Students need to be encouraged to use their notebook in all of their subjects. It is recommended that an individualised testing programme of these cross-curricular words be set up.
Resources

Cutting Edge  Intermediate (Pearson Education Ltd, 2002/Longman), pp17-18, 132

“Now You’re Talking” Community Language Cards. (National Association of ESOL Home Tutor Schemes Inc., Wellington, 2000)

I.S.P. Nation, “Learning Vocabulary in another Language” (CUP 2001)

Cambridge Online Readers’ Test: http://www.cambridge.org/elt/readers
Paul Nation’s Vocabulary Levels Tests: receptive and productive:
http//www.lextutor.ca/tests/

www.er.uqam.ca/nobel/r21270/levels



4. Reflecting on the process
We had initial misgivings about using a unit focused entirely upon “learning to learn.” However, purposefully raising awareness of learning styles and memory techniques at the start of the year has huge potential value across learning areas. The unit helps us to learn about our learners and helps them to learn about themselves.  It aligns well with “lifelong learning” aspirations and raising learner autonomy. The understandings and strategies gained through this unit should be reinforced throughout the year in other units.

In developing this unit for the new curriculum, we had to be very clear about the “big idea” (key concept), how this links to Principles, Values and Key Competencies, and how it plays out in practice.
�  This is a Term 1 unit in which students get to know each other. We will focus on the learning to learn part of this term’s work. Could we change the title to ‘Myself as a Learner’ or ‘Learning and Me’?


�What is the big idea / key concept underlying this unit? These LIs do not really convey this.


�This is surely self-evident?  Is this not a general principle which underlies a balanced unit rather than a learning outcome?


� We decided that the speed reading course should be run later in the year, as students need to build their 1000 word vocabulary.  We think that the speed reading course works very well and it also links into self-managing as students monitor their progress in reading speed and accuracy over a period of time.


� Perhaps the focus learning outcome should be on vocabulary learning strategies to enable vocabulary increase?


� Why ‘this year’?  These are lifelong skills. This is the main focus of this unit and should be highlighted.


� This is ‘name and hope’.  We have not thought about the key foci.  We need to focus on one or two Principles. Coherence is also relevant because the learning skills can be applied across all learning areas.


� Reflection on learning styles is a key inquiry element here.


�  Need to focus on one or two KCs.


� These activities relate to the ‘my life’ part of this one term unit and are textbook specific.


� How do we activate students’ prior knowledge about learning to learn? Should we provide an opportunity for learners to share their educational experiences and discuss differences between schools / learning in their home countries and NZ?


�  These tests provide a springboard for learners to think about their learning styles. 


�Why are these used?  What is the link to learning to learn?


�As above.


�This test helps students select readers at their independent reading level. It is very important that students understand that extensive reading should be at (or below) their reading level to develop fluency and make reading enjoyable.  Is this explicit here?


�How is this done? What explicit teaching of vocabulary learning strategies is included?


�Why is this done?  Is the purpose of this journal made explicit to students? 


� Why is this important for vocabulary learning? How do we convince learners of the value of using the notebook across all learning areas?   How is this notebook monitored?  


� We need to focus on this. Is this resource sufficient?


�This unit focuses on raising metacognitive awareness rather than language development.


� In order to give students appropriate reading materials and vocabulary levels, they need to be tested in some way. 


� This is an important pedagogical principle as well as affirming students’ cultural identity within their previous education system (principle of inclusion). 


�This tool is engaging and motivating for learners.


�This activity alerts students to possible effects of prior language learning to 2nd language acquisition. This is a further extension of learning to learn.


�Talking about methods used for memorising is an important part of the thinking and learning process. It provides an opportunity for learners to clarify and articulate their own strategies.


� This is an important vocabulary resource for ESOL students to enable them to access academic language across the curriculum.





