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All Curriculum Support Days resources reflect the work of subject specialists during a two-day forum.   You should view them as ‘work-in- progress’, not as finished units to download and use.   They demonstrate a range of ways of thinking about how you might build the ‘front end’ of the NZ Curriculum (the Vision, Principles, Values, Key Competencies, Effective Pedagogies and Learning Area Statements) into your existing units of work, by re-focusing how you teach rather than changing what you teach.   The questions and comments recorded in the body of each resource are at least as important as the unit itself.   If for some reason your software does not display such questions and comments, it is likely that you need to make some technical adjustment to how you are viewing the resource.   
1. Why this unit is worth re-working
I like this unit because my students like it.  They enjoy reading different folk tales, especially ones from their own culture and other cultures.  I find they read wider than usual and enjoy the reading experience. I think they develop an appreciation of their own culture, Maori culture and other cultures through the reading range, discussions and activities. They also develop fluency and confidence in speaking through the process of preparing for and delivering a folk tale, and fluency and accuracy in writing through the drafting and editing process of writing their own folk tale.  All receptive and productive skills are used and practised in this unit and so I feel it has a good balance. 
You will see that in the original unit I had begun to make references to aspects of the new curriculum, but I have interrogated this unit and I believe that the revised unit (see Section 3) takes the new curriculum into account at a deeper level.   
2. Re-thinking the unit

The current unit

Year 10 – Pre-Intermediate


Topic:  Cultures and stories

Learning intentions

Develop the four skills of Listening, Speaking, Reading and Writing

Learn about the importance of oral traditions, story telling and folk tales in different cultures

Revising basic pronunciation of Te Reo and understanding the importance of Maori language and legends

Learn about the art of story telling

Be able to prepare a folk tale to retell in the story-telling tradition

Be able to write a folk tale following general guide-lines of folk tales

Be able to analyse text recount structure and write recounts using appropriate sentence construction, grammar forms and vocabulary

Principles:
  Cultural diversity, Inclusion, Treaty of Waitangi, Coherence (links with Social Studies), 
Learning to learn (art of story-telling, memory, oral presentation)

Values: diversity, excellence, participation, respect, inquiry

Key competencies

Relating to others: being able to share ideas about stories in their own cultures; being able to listen actively; being open to learning about other cultures and their stories

Thinking: reflecting on the meaning of stories in Maori culture, in their own cultures and in others to discover some universal ideas in story telling then applying these ideas to their own retelling and writing
Using language, symbol and texts: developing competency in using English language to understand and create texts; being able to interpret symbols and visual texts
Introduction to folk tales:  
What is a Folktale?  Students brainstorm about folktales and legends from their own countries. Key questions:  What is a folk tale? Which folk tales do you know from your culture?  How did you learn about them?  What are some common elements between folk tales?

 Think/Pair/Share strategy.   Give some general notes 
(see below for ideas)

Teacher Notes: Folktales are oral narratives that do not have a singular, identifiable author. Expanded and shaped by the tongues of tellers over time, and passed down from one generation to the next, folktales often reflect the values and customs of the culture from which they come. Because folktale plots are generally concerned with life's universal themes, they also transcend their culture of origin to reveal the commonality of human experience. This ancient form of narrative communication for both education and entertainment, not only offers a window into other cultures, but also can be a revealing mirror of the comedy and pathos of our lives. 

Oral Tradition and Writing
Teacher Notes:  
Since the invention of writing, oral tales may have always been written by community scribes. However, since literacy has not been commonplace in the world until modern times, old folktales were preserved from one generation to the next primarily through the spoken word.   Guttenburg's invention of the moveable type printing press in 1450 allowed for the development of the book printing industry. Early folktale books helped to preserve oral tales. For example, in Europe during the 1800's a nationalistic fervor swept the European continent, and folklorists of many nations collected their regional folktales. This movement to collect tales to preserve traditional oral culture began at a time when industrialization was quickly changing the fabric of society. The rich tapestry of tales told around the hearth was being forgotten as people moved to the cities and gave up traditional ways. Folklorists, both professional and amateur, began documenting oral tales in literary form. Important early collectors of European regional folktales were: Joseph Jacobs in England, Wilhelm and Jacob Grimm in Germany and Peter Absjornsen and Moe Jorgen in Norway. The tales they collected can still be found along with countless more contemporary multicultural anthologies and single story picture books in the 398.2 section of the library.  

Reading: During this unit, students are to read a variety of stories and folk tales at their reading level 
and they are to keep a reading log (see Appendix).  There needs to be some “sustained silent reading time
” in class. Each week for homework students are to complete a comprehension at their reading level.  Stories are to be taken from Journals, library books, Internet, other sources. (Hint: order in advance through National Library service a variety of Folk tales, legends, stories at junior fiction level from a variety of different countries.  Have these books on display to start the unit and students to read during class time.)  Also see resource list.  

Designing a dust jacket
:  Students are to select one folk tale that and design a dust jacket for a copy for the library. Show examples of what a dust jacket. It must include the title, some illustrations and a short summary at the back of it. Display these in the classroom.

The story teller
Teacher Notes:  About Storytelling: Storytelling is one of our oldest art forms. Long before modern media entertained us, storytelling was a common pastime, and a good storyteller was a valuable attribute to the community. Folktales and fables are one of the oldest educational tools through which cultures have passed down values and lore from one generation to the next. Listening to stories can be a vivid creative experience. Most of a story told takes place in the imagination of the listener. Becoming a storyteller can encourage verbal self-confidence, foster an awareness of one's own unique imagination, and enhance listening skills. Storytelling is interactive community fun! 
Discuss - What is storytelling? 
Why do people tell stories? When do we hear stories? Who tells stories?  List student responses.

Listening:   Choose a simple folk tale for students to listen to. Pre-teach vocabulary, give outline of story, setting, characters’ names and any unusual events.  Maybe prepare a 3–level guide comprehension sheet.  Discuss plot, climax point, characters, language, meanings, ideas, purpose, audience etc.

 After the tale has been listened to several times for content, discuss features of story-telling then play again as students jot down their own ideas (eg: tone, volume, repetition, use of voices, sound effects, music, emphasis, change of speed, pauses etc).  Discuss these in groups and also include:  “Ideas for telling a story in front of an audience” (eg: body language, use of gesture, props, no script, eye contact with audience etc). Each group will share their ideas with the class and then display students' findings "Tips for Storytelling" on a chart.            NB: The local public library is a good source for taped stories
Retelling a Story  (The Storyteller):  Go over student notes on this and allow several lessons for writing, practice in class and then individual and peer assessing (templates). Games 
to gain confidence in speaking to a group might need to be played.

 Each student then retells their story and it is marked (see template; mark at Level 3, 4 or 5). Give feedback to students.  If students weren’t too self-conscious, these could be videotaped
.

Writing a folktale or story: 

By now, students will have read quite a number of different folktales and should be able to identify common elements.  Brainstorm this as a class 
and allow students to copy down ideas (see separate sheet).  They now have to invent their own folktale using some of these elements.  The “Story map” template could be used.  Allow time to write a draft, self and peer edit, teacher edit and write or type a final good copy.  Students are to choose a creative way to present the story.

Assessments:  

Read “Te Ara O Kiwi” as introduction to Unit standard.

Reading assessment    US 2969 (L2)  Read 3 narrative texts in familiar contexts of at least 150-300 words in the past tense each with a range of question forms; predict what it will be about,  identify details, identify the sequence of events and understand vocabulary and grammatical forms.

3. The revised unit

	Year 10 ESOL, ELIP stages 2-3    
     6 weeks                  TALES TO TELL

	Concept: 
Traditional stories have an important place in all cultures.  They are a source of cross-cultural understanding and enjoyment.  



	Learning Outcomes:
On completion of this unit, students will be able to:

· Understand the role of oral tradition and storytelling in different cultures

· Appreciate Maori culture and Te Reo Maori in the context of story-telling

· Read, understand and respond to a variety of 
folktales across a variety of cultures  (ELIP Stage 2, 13d; 3, 6d)
· Listen, understand and respond to a folktale   (ELIP Stage 2, 7b)
· Identify connections 
between folktales from different cultures 
· Present a folktale in the story-telling tradition

· Write their own folk tale (ELIP Stage 3, 14d)

	Language learning Outcomes:

On completion of this unit, students will be able to:

· Identify main events and characters in a folktale
· Identify the structural features of folktales
· Identify key features of an oral storytelling presentation
· Use past tense verbs accurately 
· Use connectives of time to sequence events
· Use compound and complex sentences accurately

	Curriculum Connections:
Social Sciences:  -   understand how people pass on and sustain culture and heritage for different reasons… (Level 4)
English: - show a developing understanding of ideas within, across and beyond texts (Level 3)

· show a developing an understanding of text structures (Level 3)
· use language features appropriately, showing a developing understanding of their effects (Level 3)

· organise texts, using a range of appropriate structures (Level 3)

	Principles:
Cultural diversity:  the selection of stories in this unit should reflect New Zealand’s cultural diversity and the cultural diversity of the class in order to acknowledge and value the traditions of all. Students should be given the opportunity to share and build on their prior cultural knowledge in the storytelling context.
Treaty of Waitangi: Maori legends should be used as a spring-board in order to acknowledge the bicultural foundations of Aotearoa New Zealand. Some basic Maori pronunciation and vocabulary should be incorporated into this part of the unit. If possible, use Maori legends from the local area. 
Coherence: the unit makes links within and across learning areas (see curriculum connections above)

	Values
:
Diversity
Inquiry and curiosity: students will reflect upon stories from different cultural contexts and the connections between them and think creatively in order to produce their own stories.
Respect: students will develop respect for their own cultural background and that of others through reading and listening to stories and conversations.



	Key Competencies:

Relating to others: being able to share ideas about stories in their own cultures; being able to listen actively; being open to learn about other cultures and their stories
Thinking: reflecting on the meaning of stories in Maori culture, in their own cultures and in others to discover some universal ideas in story telling then applying these ideas to their own retelling and writing
Using language, symbol and texts: developing competency in using English language to understand and create texts

	Key Vocabulary:
- “Story” words: e.g: folktale, legend, myth, characters, event, plot, climax, cause and effect, resolution, theme, setting, hero, supernatural, oral, tradition, imagination
- Maori names and vocabulary linked to legends: e.g; maunga, awa, taniwha, Tane, Maui, Rangi, Papa

- Words related to conventions of storytelling: e.g: audience, volume, pitch etc.

	Assessment:

Summative assessments:

Speaking  oral presentation of a folktale (self, peer and teacher assessment)

Writing:  write an original folktale
Reading:  folktales or legends could also be used to assess students against the following ESOL Unit Standards:

US 2969 (L2) Begin to read independently narrative texts in familiar contexts, using ESOL  

US 17361 (L3)  Read independently narrative texts, using ESOL




They now have to invent their own folktale using some of these elements.  The “Story map” template below could be used.  Allow time to write a draft, self and peer edit, teacher edit and write or type a final good copy
. Students are to choose a create way to present the story. eg: booklet, pocket booklet (has pocket in the front with the main character in the pocket), storyboard.

	


4. Reflecting on the process

The main thing I have learnt through the process of reworking this unit is having a clear idea at the beginning of a unit of the “big picture’ (key concept) and keeping this constantly in mind throughout the unit.  Also the need to focus on only a couple of principles/values/key competencies and going back to them all the time as we work through the writing of the unit and using it with students.  The process of reworking this has confirmed the value of this unit and how it can exemplify some key principles and values of the New Zealand curriculum to help our students to become “confident (speakers, writers), connected (to their culture and other cultures), actively involved (in discussion, relating to others)  life-long learners.” 
Appendices
Story Map
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How the problem is solved

The ending





Tale Telling

Assessment Schedule

LEVEL 3   Key Indicators  Students will: 

· Present/perform a story to a group or class. 

· Present ideas that are sequenced logically. 

· Speak clearly to convey meaning for an audience, beginning to use intonation, gesture and expression. 

LEVEL 4   Key Indicators Students will: 

· Imaginatively present/perform a personally selected story to an audience. 

· Effectively present ideas that are sequenced logically. 

· Speak clearly to convey meaning using different intonation, gesture and expression. 

LEVEL 5   Key Indicators  Students will: 
· Use imagination to confidently present/perform a personally selected story to an audience. 

· Effectively arrange material to present a coherent story. 

· Use effectively and confidently intonation, gesture and expression to clarify meaning. 

Tale Telling

Self Assessment



	Name: 
	Date started: 

	How well did I go? Circle the number. 
	Positive things to work on: 

	1. Did I picture the story as I was telling it, without letting my mind wander? 
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	2. Did I picture the characters in my imagination and pretend to "be" all of them? 
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	3. Did my words flow easily? 
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	4. Did I remember the plot well? 
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	The main thing I need to work on is: 

	Things I did well: 

	Student sign: 
	Teacher sign: 

	Date: 


Tale Telling

Peer Assessment



	Name of storyteller: 

	Name of assessor: 

	Circle how well you thought your storyteller did on the continuum and give positive advice. 
	Overall positive comment: 

	The storyteller: 
	Next time they could: 

	1. Verbal communication:
The storyteller uses different volume, pitch, speed and silence for expression. 
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	2. Non-verbal communication:
The storyteller uses physical movements with face, arms and body. 
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	3. Imagination:
The storyteller uses surprises to enhance the meaning of the story. 
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	4. The storyteller becomes the characters in the story. 
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Tale Telling

Teacher Assessment



	Name of storyteller: 

	Name of assessor: 

	Circle how well you thought your storyteller did on the continuum. 
	Comments

	1. Verbal communication:
The storyteller used different volume, pitch, speed and silence for expression. 
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	2.  The storyteller remembered the plot well.
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	3.  The words flowed well and fluently.
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	4. Non-verbal communication:
The storyteller used physical movements with face, arms and body. 
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	5. Imagination:
The storyteller used surprises to enhance the meaning of the story. 
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	6. The storyteller became the characters in the story (i.e. used more than one different voice)
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	Total:      / 30                   Overall comment:

Circle level:      3          4           5


	


	Resources:

Title

School Journal

 Or other resource

Read-

ing

age

Year

School Journal 

Part: Number

Maui and the Sun 

Ready to Read

(MOE, Learning Media)

1984

Maui

School Journal Story Library (Learning media)

1998

Stolen Food

School Journal

Story Library

Kiu & Ugauga

School Journal

2004

1: 4

The cat and the stars

 “         “

2005

1: 3

It’s only a fairy tale (play)

 “         “                           

2004

1:5

Pandora’s box

 “         “

1999

2:4

Uenuku’s gift

 “         “

1999

2:3

The Kakangora

“         “

2005

2:4

Coyote and Turtle

“         “

2001

2:4

The 3 parrots

“         “

2001

2:3

Little Red Riding Hood Rap (play)

“         “

2004

2:2

Celebrating Matariki

“         “

2005

2:2

Skin Flint Chu

“         “

1998

3:3

Trad. Vietnamese story

“         “

2003

3:1

How the South Island was formed

“         “

2003

3:2

The 3 kete    

“         “

2004

3:1

Southern Lights   

“         “

2005

3:1

Poor Tahl & the rich man

“         “

1997

4:1

The Mobile Garden  

“         “

2006

4:1

The Battle of the Mountains

 “         “

2000

4:1

The Tiger, Brahmin and the Jackal

Separate sheet

The competition

Separate sheet

The Lion and the mouse

Separate sheet

The Legend of Hinemoa

Separate sheet

Asian 

Folk tales

Wendy

Sheahan (Harcourt Education, 2004)

NB:  I have developed comprehension questions and answers for most of these.
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Your task is to read as many folk tales and legends as you can during this unit. As you complete each story, record it below. 

	Date
	Title 
	Country
	Content
Briefly describe what it was about.

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


� Also available on MOE CD Rom, 2002 in “The Game and Other Stories”


� Also available on MOE CD Part 3 & 4, 2004


� Also available on MOE CD Part 3 & 4, 2005


� Also available on MOE CD Part 3 & 4, 2006





� Why are we still using Oxford language levels rather than NZ ELIP Stages terminology?


� What does this title tell us about the big idea behind the unit? How engaging is this title for students? 


� This is surely self-evident?  Is this not a general principle which underlies a balanced unit rather than a learning outcome?


�What will this look like? How will we know that students understand this?


� What is the learning here?  What is the learning outcome?  What do we mean by ‘learn about’?  Does this need to be separated into listening and language learning outcomes?


�Principles are listed but not explained in the context of the unit. Is this just ‘name and  hope’? 


� We need to focus on key principles and make links to other learning areas explicit.


�We need to focus on key values and make these explicit.


� We need to focus on foregrounded KCs


�We should retain this to activate students’ prior knowledge.


�Is the sharing of student information not sufficient at this point?  Should we let the students discover universal themes rather than tell them that they exist?


� Should we include a reference to the NZ context i.e. that Maori myths and legends were passed down orally until the arrival of  Europeans?  This is important background understanding.


�This is important as learners should be reading for fluency and enjoyment.


� This is important as students do not get a lot of reading time  in schools. 


� Should students have a greater choice here e.g. film poster, illustration of key event?  Could this be an optional reading log response rather than a requirement? 


�Could this be a bus-stop activity with all responses collated at the end?


� Perhaps 4/3/2 would be a good strategy here, to build students’ fluency and confidence in retelling their stories.


�This would provide useful exemplars for future use. Watching their peers is engaging for learners. Could shy students be audiotaped instead?


�Perhaps this could be done initially in groups of three in order to maximise participation? Do learners need more writing scaffolding e.g. looking at / annotating the structure of a model folktale using ELIP texts perhaps?


�Include oral and writing assessments.


�Explicit links to ELIP document.


� A balance between listening, reading, speaking and writing is a key underlying principle behind these outcomes.


� It is important for students to read a wide range of texts in order to expose them to different worldviews.  Extensive reading for enjoyment improves students’ fluency and confidence.


�This is an important outcome because the identification of commonalities and differences extends the learner’s thinking, enables them to see “unity in diversity” and will help them create their own folktale.


�It is important to keep these in mind when planning teaching. They should be encouraged, modelled and explored. 


�It is important to bear these in mind throughout the unit – how are we getting students to relate to others, think and use language?


�Important starting point is their own culture and what they already know. This is placing value on their own culture and their prior knowledge.


�It would be good to look at other strategies that could be used for brainstorming.  Maybe a graphic organiser?


� This is a shaping activity.  Make up any creative shaping activity based around a folk students have read  or have some choices..


�KCs active here – relating to others, encourage deeper thinking


�There needs to be pre –listening scaffolding if students are to understand.  It might be necessary to have two at different levels.


�There will need to be some pre-teaching on elements of a story – see vocabulary.


�Again, these concepts need to be pre taught.


�These will need to be demonstrated.


�I have found expectations need to be clearly spelt out for “performance level”, i.e. close to memorisation. For many Asian students this skill is part of their educational background and it can be used to their advantage at times.


�Students may need this process modelled as I have found that they are often too kind/soft on themselves and each other and so the final assessment is not as good as it could be.


�This section has been added because I feel students need more specific instructions on how to go about this task.  A separate instruction sheet on the unit could be developed and given to the students. 


�Only two games here but I’m sure there are lots of other options to build confidence in speaking.


�Ideally, the good copy should be almost error free as a final, edited good copy.  This develops accuracy and fluency in their writing.


�There are many resources available through MOE, especially School Journals, but also local libraries, National Library Service etc.





