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All Curriculum Support Days resources reflect the work of subject specialists during a two-day forum.   You should view them as ‘work-in- progress’, not as finished units to download and use.   They demonstrate a range of ways of thinking about how you might build the ‘front end’ of the NZ Curriculum (the Vision, Principles, Values, Key Competencies, Effective Pedagogies and Learning Area Statements) into your existing units of work, by re-focusing how you teach rather than changing what you teach.   The questions and comments recorded in the body of each resource are at least as important as the unit itself.   If for some reason your software does not display such questions and comments, it is likely that you need to make some technical adjustment to how you are viewing the resource.   
1. Why this unit  is worth reworking
Students enjoy this unit, I find it easy to facilitate and I have had some good results from it.   One area I would like to develop/improve, though, is the fact that whilst students are engaged with their monologues, they are not ‘serious’ enough
.  I’m keen to slow things down more and spend time on building and reflecting on our community as emerging characters as we work.  It’s still not there. It’s work in progress.
Rather than interrogate the existing unit, we have provided here a revised unit, with comments about the changes we have made and why we have made them, in terms of the ‘front end’ of the new curriculum.
2. The revised unit
	Year 10 UNIT 

	Unit Title: Let me speak!!
Devised Monologues
	Level: 

6
	Year: 

         10
	Duration

4 Weeks

	Strands
	Focus
	ACHIEVEMENT OBJECTIVES
	LEARNING INTENTIONS

	UC


	Y
	Students will

· Investigate the characteristics, purposes, and function of drama in a range of contexts. 


	Students will

· Students will develop roles through a process drama

· Students will explore role and relationships and develop a sustained role

· Students will be able to identify the features of the monologue form 

· Students will use Stanislavski’s System (see Appendix) to develop their own characters which encourages students to become actively involved participants in a range of life contexts addressing their
 own character’s and others’ identity and motivation.
· Students will understand the difference between internal and external monologue

· Students will use research to create a back story for their created character

· Students will use drama conventions to develop their characters
· Students will use Drama techniques to sustain a believable character



	PK


	Y
	Students will

· Select and use techniques, conventions, and relevant technologies for specific drama purposes. 
	· 

	DI


	Y
	Students will

· Select and refine ideas to develop drama for specific purposes. 


	· 

	CI


	Y
	Students will 

· Present and respond to drama and describe how drama combines elements, techniques, conventions, and technologies to create structure and meaning in their own and others’ work


	


	KEY COMPETENCIES

	Thinking

· Synthesising group-created story, personal research and ideas
	Relating to others

· Recognising that our devised character is related to others in our group (ie through work, family, proximity, interests).  Encouraging higher level thinking where students are relating knowledge from one situation to another
.


	 Using language, symbols and texts

· Creating language appropriate to character

· Adding symbol/ metaphor where appropriate through eg: use of prop


	Participating and contributing

· Students are becoming connected members of a self-created community and relate to others and individual stories
· Team commitment - Students have a role to play which contributes
 to the “whole”; they learn to accept responsibility to the group.


	Managing self

· Setting personal goals daily and reflecting on these.

· Making use of class time
	Learning Intentions are developed and/or modified by the teacher, in order that the needs of each class are met to best optimise outcomes for students.



	Learning Intention
	Activity
	Key Competencies
	Assessment/ Key Questions

	DAY 1/2
	
	
	

	

Students engage in the learning stimuli
Students will develop some characters through a process drama.


	Introducing the context:

· Teacher presents the photo of Township. This could be an early settlement in New Zealand, a Pacific Island community, a disaster scene
. Students make observations about what is happening and predictions about what may be going to happen.

Building community

Collective drawing/mapping
· Brainstorm what might be in a community at that time eg: general store, school, church etc

· Agree on a setting and map the town placing key structures and geographic points.

· Name the village appropriately

· Decide on symbols and signs of the village and the people

Building roles

· Brainstorm roles that might be in the village

· Choose one question that you would like to ask one of the people in the photograph.

“There are a number of other photos of this community that have recently been found showing the types of things that happened there”

· In small groups create a frozen image of a group of people in the community.   They do not have to be in the original picture.  On strips of paper write titles for the photographs eg “Working in the mines” etc.

· Each group turns and  looks at each  other’s frozen image ‘photograph’ and reads their titles

	Participating and Contributing

Individuals contributing to class discussion
-students add to the map

-students record and add to class questions

-students identify characters who might live in the village

Using language, symbols and texts

Adding symbol/ metaphor where appropriate through eg: use of prop

-students agree on appropriate symbols and signs belonging to the collective.
Relating to others

Students will develop relationships between their devised character with others in their group (ie through work, family, proximity, interests)


	

What will people need to survive in such circumstances? How might the community be organised? What buildings would there be in the community?

Consider other place names; Do we know how they came about?  Do you know what they mean?
Refer back to the picture – who might this person be? What did they do, for fun, for work etc? Who else might live here?  Who do they know? What might life be like? What kind of family groups might there be?  What are the differences between men and women’s roles in the community?  What would they eat?  How would they get their food?



	DAY  3
	
	
	

	· Students will develop some characters through a process drama.

· Students will explore character and relationships and develop a sustained character

· Students will use drama conventions to develop a character.

Structural conventions


	Building role and community (adaptable but follows format as below):

Whole group tableau

· Eg: Miner’s wedding celebration – venue Miner’s club?

· Discussion - what happens at a wedding?

· Negotiate and organise the drama space – move furniture if necessary

· Roles enter the space one at a time and freeze in an action.

Overheard Conversations
· In groups of about 4-5 within the tableau students have an improvised conversation about the gathering and/or the community (5 mins improv, 5 mins to rehearse) 


	Thinking

Synthesising group-created story

-listening to what others say

-adding on

-story building

- keeping consistency in time and place

Participating and contributing

Individuals contributing to the group story.

-keeping consistency

Relating to others

Recognising that our devised character is related to others in our group (ie through work, family, proximity, interests)

-understanding our place in the imagined world we are creating.


	Discussion
Establish a suitable context for a whole group tableau eg: wedding
; funeral;

The teacher narrates the scene to life, moving around the tableau and overhearing what conversations are happening at the wedding or TIR as a latecomer to the wedding who moves around eavesdropping on
 each group.

Reflect: What new things did we learn about the community?

	DAY 5
	
	
	

	· Students will develop some characters through a process drama.

· Students will explore character and relationships and develop a sustained character

· Students will use drama conventions to develop a character.

Materials:

Suitable photographs of artefacts from selected time period. Enough for at least pairs to have:

POSSIBLE ROLES:

-Historian/ Geologist/ Scientist/

Descendant/ someone living on old site
	Building community history

Artefacts

· Students are told that time has shifted forward to today. 

“Our roles have shifted too – you are now experts in local history and technological developments, and I am a museum curator who has been donated items and materials originating from the miner’s village (or whatever community has been created).”

Mantle of the expert

· Students in the role of experts interpret the artefacts, giving details of their use and place in the history of the community. 

Teacher in role records their information. 
	Participating and contributing

Individuals contributing to the group story.

-taking turns

-working on the collective

-listening to others ideas and building on

	After showing a few objects to a whole class so that the process is modelled, students could then work in small groups to look at a few
 objects and share ideas as experts before addressing their information to the whole group.

What characters are we already familiar with?

Will these artefacts have belonged to any of these characters?

	DAY 6/7
	
	
	

	· Students will explore character and relationships and develop a sustained character

· Students will be able to identify the features of the monologue form
· Students will understand the difference between internal and external monologue

· Students will research to create a back story  for a created character

· Students will be able t o identify the features of the monologue form


	The Dilemma

· Students are now told that they are going back in time again, not to the time when the photograph was taken but instead 10 years on from that.

Community Meeting

· The space is set up appropriately for a meeting.

· The community is called to an urgent meeting. There has been a miners’ strike for the last 3 months.

· Teacher in role as the Post messenger coming to the community to break some urgent news.  This disclosure of the news leads on to: Voices in the head – Collective character

· Teacher chooses 2 -3 appropriate roles for students to investigate their respective reaction to the news eg the bride 10 years later, the groom 10 years later etc.  

· In groups with one student acting as the physical representation of the character, students speak the thoughts that are in the head of that character 

Hotseating 1 year later

What has the result of the continued problems at the mine been for the community? The same roles that were investigated through collective character are hotseated to find out their reaction

Class discussion- monologue/ dialogue;

Introduce the idea of External and internal Monologue:

Demonstrate to students the difference using Teacher in Role

Timeline:  Students mark some very significant moments in their character’s life. Students choose a moment which they would like to use a dramatic monologue.
	Using language, symbols and texts

Creating language appropriate to character

-considering time appropriate language

Thinking

Synthesising group created story, personal research and ideas

-asking others’ opinions

-adding to the main ideas.
	Questions
What might have changed for the community? – as a whole? The mine? The individuals that we learnt about especially those who were married 10 years ago?

Resources
Notification that there will be no wage rises.

 What do students know about dialogue/monologue?  What does it look like on a page of script?  What does it look like on stage?

Focus questions:  What was the difference between Voices in the Head and Hotseating? What do you notice about the voices of the character speaking? 


	Day 8-16
	
	
	

	· Students will be able to identify the features of the monologue 

form 

· Students will use Stanislavski’s System to develop their own characters

Materials: Stanislavski system handout.
	Using timeline developed yesterday, students pick a significant moment for their own character.

Explain that each student has a character to work on that must have an internal and external monologue. They will be paired up with someone for peer review before the assessment day in two weeks time.

Students may like to write a monologue and learn it Students will be assessed according to the schedule.
(See Appendix 3)

	 Using language, symbols and texts

Creating language appropriate to character

Adding symbol/ metaphor where appropriate through eg: use of prop

Managing self

Setting personal goals daily and reflecting on these.

Making use of class time
	


3. Reflecting on the process

There are possibilities here for integrated (trans-disciplinary) planning, e.g. Social Studies – Roles and Responsibilities; Education for sustainability – All creatures/systems are dependent on one another.

APPENDIX 1
Stanislavski’s System – Year 10 Drama

Stanislavski’s System is based on the belief that one can learn to act. As an actor you start with yourself and the script, considering important questions about your character and the play. The answers can be found in the text of the play, but once you have found all the relevant information, supplement it using your imagination. 

Discuss the following questions with your group, then answer each one in detail, in your Drama Journal. Bring to class on Monday.

Fundamental Questions:

Who am I? 

Think about your character in terms of personality, appearance, age, family background, beliefs, prejudices, interests etc.

What time is it?

Consider the century, the year, the season, the day of the week, the month, the date and the time in which the action of the play takes place.

Where am I?

Consider the setting of the play. Does it take place in the country or the city? Does it take place in a district like the one you live in? What kind of house do the characters live in? What kind of neighbourhood? What are the rooms like that the characters inhabit? In what part of the room does the action occur?

What surrounds me?

Consider your environment. Are there people around you? If so, are there many of them or few? What are they like? Know what furniture, colours, smells, textures and sounds are around you.

What are the given circumstances?

Your given circumstances include the details of your recent past (what happened to you yesterday, today and five minutes ago), how you are feeling now, what is about to happen to you and any other relevant details of your present situation. A character’s given circumstances change from moment to moment; they are not constant.

What are my relationships?

Consider your relationships to other characters, to events and to the things that surround you.

What is my objective?

Know what you want in each scene, what your motivation, or reason for action, is. You will be better able to show your objective if you think in active terms and say to yourself ‘I want to…’, or ‘I must…’. For example, your objective might be ‘I want to convince you’, or ‘I want to insult you’.

What is the obstacle?

Know what problems you are encountering and what problems you must attempt to overcome in order to achieve your objective. The obstacles that stand in the way of the character reaching an objective give rise to the conflict in the play.

What is the action?

All action is the result of the objective. You play an action because you want to achieve your objective. When you are on stage you should only move when there is a purposeful reason for your character to move. 

APPENDIX 2
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APPENDIX 3

Year 10 Monologues

Based on a character you have discovered through Process Drama you are now to create a Monologue.

The monologue must:

· Be connected to the story developed in class

· Include internal and external monologue.

· Be no more than 3 minutes long.

You will be marked on:

· Your ability to develop a character alongside one other person but also on your own. (You will perform on your own in front of the class)

· Your ability to use Drama Techniques including:

VOICE: pitch, pace, volume, tone, accent according to the character you are playing.

MOVEMENT: suitable to the character you are playing

USE OF SPACE: real or imagined.

GESTURE: appropriate to the character you are playing

APPENDIX 4
Assessment Schedule

	
	EVIDENCE
	ACHIEVED
	MERIT
	EXCELLENCE

	· Knows and understands what makes a good monologue
	-records ideas in journal through goal setting and reflection;

-might record actual monologue in journal with annotations.

-incorporates them  in performance


	Records the monologue;

Performs to planned monologue
	Records monologue; Demonstrates some understanding.

Performs to planned monologue in role
	Records the monologue with annotations. Shows a deeper understanding

Performs to planned monologue in role . Demonstrates commitment to performance.

	· Uses dramatic techniques in presenting character
	-as evidenced in performance
	Performs character  using appropriate dramatic technique
	Sustains  character  appropriate dramatic technique
	Sustains character  using  dramatic technique  and is convincing of character

	· Ability to engage with audience in a way that is appropriate to the style
	-as evidenced in performance
	Engages in performance  and portrays a character of the time
	Engages in performance, and sustains role suitable to the time.
	In performance sustains role and is convincing in the time period.

	· Ability to record and evaluate the process of rehearsal and performance
	- keeps a record of progress in journal

- reflects after every rehearsal including feedback from peer.

- reflects on final performance in journal


	Keeps a record of progress

Reflects on performance
	Keeps a record of own  progress in journal.

Reflects on own performance noting success or otherwise 
	Demonstrates a high level of initiative in journal entries.

Reflects on own performance in detail noting success or otherwise.


�This may have been because students had not bought into the idea that they were part of an imagined community. Nor had they understood that what they do in a community impacts on others.


�I would add that this “process” can be slowed right down so that role and relationships can be thoroughly explored. Revisiting learning from previous day will reinforce understandings of community, and relationship to others in an “imagined” world.


�Changed “character” to “Role” to be consistent with the curriculum


�I felt that using these questions was fundamental to understanding role more deeply. I have attached them to this unit.


�I felt this was fundamental to other real-life contexts.


�I felt these comments gave a more global perspective


�I decided that warm ups would be something students/and teachers could just decide on themselves. I feel this helps students in developing a sense of  belonging, ability to participate, and confidence


�I felt teachers would be able to present a picture of something which they felt their students might connect with. What would your students connect with? Setting the drama in the past meant that students could later be “experts” in the present.  Is there value in keeping the drama in the past? 


�I had already stated what I expected to see for each KC however I felt these needed to be next to the activity.


�I decided that giving students a diagnostic test was more about content knowledge and wasn’t drawing on students’ experience so removed the “asking students what a Monologue is”.


�If students have an input here, they then have a point from which to negotiate ideas.


�I think that using teacher in lower status role will allow students freedom to listen and explore their own perspectives “in role”.


�To slow the process down a bit I might get students to record their ideas (see an example in Appendix 2).


�I have one but now I am not so sure. I think this needs to be adapted with some student input. The learning to me is the most important aspect. The assessment falls out of this (if this makes sense!)


�I would ask student to think about where they obtained the object, who it might have belonged to, what was interesting about the object etc. My idea is to encourage as much curiosity and interest as possible.





