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All Curriculum Support Days resources reflect the work of subject specialists during a two-day forum.   You should view them as ‘work-in- progress’, not as finished units to download and use.   They demonstrate a range of ways of thinking about how you might build the ‘front end’ of the NZ Curriculum (the Vision, Principles, Values, Key Competencies, Effective Pedagogies and Learning Area Statements) into your existing units of work, by re-focusing how you teach rather than changing what you teach.   The questions and comments recorded in the body of each resource are at least as important as the unit itself.   References in senior units to achievement or unit standards are to current standards, and generally do not take into account possible revisions of these standards to take effect from 2011.   
1. Why this unit is worth re-working
This unit is relevant to students as problems associated with P use are constantly highlighted in the media.  It is intended to follow on from a Health Studies unit about drug use.  Resources are readily available from Mike Sabin of Methcon.  See resource information below for information on how to acquire the resources.

There are multiple opportunities for team work and inclusion in this unit.  Because of the way it is structured, the students are forced to work in a variety of groups and pairs outside friendship groups.  This structure also allows for those who have been absent to rejoin groups or partner work to be adapted for solos when one of the pair is away.  The dance-making is structured in a way that involves individual students bringing their own movement material to contribute to a pair or group process.

Students who have experienced this unit have responded positively and found it to be a worthwhile learning experience.  Even the “cool” students who had struggled with a previous Contemporary Dance unit found this unit accessible and relevant to their world.

2. Rethinking the Unit

The main areas that we thought needed rethinking were:

· Key Competencies – paying more than lip service

· Community involvement

· Allowing for greater amounts of student voice and decision-making.
Key Competencies

Relating to Others
We decided that we had only really paid lip service to the idea of relating to others.  Just because students were expected to work in groups didn’t mean that they were improving or learning anything about relating to others.  So what we did was to ask the question “How can we provide opportunities for students to become aware of ways to improve how they related to others?”  In the past this has often been done as a debrief at the end. Instead we decided to make aspects of relating to others an explicit part of how we framed the task.  We did this through a series of questions that would put the students in the driver’s seat of discussing what they needed to do to establish good working relationships.

Managing Self is also an integral part of this unit.  Contact and weight–bearing can be very challenging to students.  Students will be physically exploring leading and following, being reliable in supporting another person’s weight and students will need to be supported to devise strategies for meeting physical challenges. 

Principles

Learning to learn
How can we allow students to have a greater say in and more control over their learning? For example, students may wish to have a say about where the completed dance is shown.

Community Engagement

Another aspect that could be more explicitly built into this unit is the idea of community involvement.  This dance could be shown to an audience of family and friends and may stimulate discussion in the wider school community about the problem of P use. Working on their solo at home will also encourage reflective thought and communication with the family.  Are there other ways that the dance might be used or the community could become more involved in the process?
Note:   Rather than provide our existing unit interrogated further, we have simply provided you (below) with a revised unit that we believe addresses the issues discussed above.    We have included comments in the revised unit – they are in italics and shaded.
3. The Revised Unit

	
	The P Nightmare



	Purpose and Context of the unit
	To follow up on learning students have done in Health Education about the effects of drug use.  To enable students to process this learning in a different learning context.

This unit relates to an issue that is prevalent in the community and is widely reported in the news media.   The use of P is beginning to be noticed in secondary schools.  

The idea of the Methcon DVD is to expose the results of P use.  The dance unit helps students to explore the ideas kinaesthetically.  There is no attempt to pass judgment but instead to let the characters in DVD tell their own stories.

Would this unit be appropriate to use in your school? Why or why not?

Is the purpose of dance in schools to be aesthetically pleasing or are we going to deal with some hard issues?  (There are links here with what Martha Graham had to say about the purpose of dance.)

	Key Competencies
	Relating to Others

Managing Self

The Key Competency that will be emphasized is Relating to Others.  The unit requires students to work with a number of others from within and outside friendship groups.

How could you use questions such as these to help students focus on ways of working together: 

· What will you need physically and emotionally from your partner in order to be able to work well together in contact and weightbearing? 

· What processes can we put in place to let a partner know if you are not feeling safe or supported?

· How can the roles of weight-bearing  and supporting be shared?

· How can you organise your choreographic process so that each person has his /her ideas explored? 

· How can you ensure that both partners or all members of your group feel supported to share their ideas.

· What might contribute to a partnership not working well?  How will you work to avoid this happening?

· How could what you have learned be applied to other contexts where relating to others is important?

We were thinking that a lot of these questions would need to be dealt with early in the unit.  What strategies would you use to encourage students to think about and respond to them?


	Dance Outcomes
	· Compose a solo movement phrase and a travelling sequence

· Take a solo movement phrase and develop with several partners

· Create movement that conveys ideas, moods and feelings

· Explore meeting, parting, connection and various degreees of support with a partner

· View dance by Merce Cunningham as a source of ideas for partner work

·  Develop skills in weight-bearing, counter balance, going into the floor, relationships - over, under, through and around; manipulating space and time.

· Analyse and discuss the meaning contained in others dance work.



	Resources
	· Ice Age DVD produced by Methcon available at  www.methcon.co.nz  

· Or go to www.methcon and download the My Name is Meth video for free.

· The poem, written by a 21 year old meth user is at the end of the DVD

· Points in Space a dance choreographed by Merce Cunningham is available from Amazon.


	Sessions 1 - 3

	Introduction
	· Share the My Name is Meth poem with students via the DVD/video – the last 1 minute of DVD/video  

· Discuss – Why do people use drugs? Who could be at risk?



	Warm Up
	· Focus the students using a simple walking and freezing exercise.

· Develop this by having the students walk as fast as they can without touching, continue to use the freeze, encourage students to change direction and weave in and out of each other.

· Develop it even further by having the students jog/run/dart in the space, again use the freeze to gain a sense of control.

· Once the students warm use basic technique, e.g. spine stretches, shoulder rolls etc.

This is very teacher directed.  Do we need to involve the students more in the decision making?


	Practical Knowledge: Introduction of the movement material
	· Introduce the students to a travelling idea that shows freedom of movement.  E.g turns, jumps, arms wide etc

Is it appropriate to involve the students more in this process?
· Use the travel movement  to explore the space.

· Use the following structure to explore solo movement:

· Two steps on a diagonal, a turn, a jump backwards, go to the floor, reach in any direction, a sudden contraction and a spiral up to standing ready to repeat.

This gives students a strong framework to work within which is great for students who are unsure or inexperienced.  Should we give our more able choreographers more freedom to choose their own structure?


	Developing Ideas: Exploring  and developing  movement material
	· Students combine the turning and traveling locomotor movement and material from the structure above to create their own solo.

Students often produce mediocre work.  How do we get them to strive for excellence? In this unit we have noted that students are more likely to go home and work on their solo once they realise it will make a contribution to a larger dance.


	Developing ideas:

Composition
	Find a partner and create a duet by developing the solo movement material.

Duet Tasks:
· With your partner create a dance which uses the material from the solo and communicates a feeling of reaching out to another person but connections are weak and superficial (no weight bearing). Use the solo material already explored and extend by using meeting, parting and going around.

· Keep the duet short and intense. Move to a new partner. Make a second duo with another partner solo material.  This time use a variety of non-locomotor movements, a variety of contact and  support (but no full weight-bearing) to show early stages of drug use.  Think of your partner as representing the drug that is fulfilling a need.  

· See Merce Cunningham’s Points in Space for illustrations of partner work.

If students know what excellence looks like they are more likely to get there.  Are there other examples of dance work that could be used to inform this unit?

To allow for greater student voice in the process students could be encouraged to join with another pair and borrow one movement from that pair to include in the duet.


	Communicate and Interpret
	· Split the group in half and share one of the three duets

· Encourage the audience to describe ways in which the dancers meet, part and move around each other.

· Another posibility could be to amalgamate all the material into a class dance e.g. travel, solo, travel, duet, travel, duet.

Could students be involved in making decisions about this?

	Evaluation
	Ensure students are clear about the mood of the dance and are communicating it clearly.

What reflective questions could students be encouraged to ask about their learning?  


	Sessions 4 - 6

	Warm Up
	Warm-up walking through the space.  On a signal join with near partner and connect in a variety of ways. Repeat a number of times increasing the amount of contact.

	Practical Knowledge: Introduction of the movement material
	Revise using the Traveling Sequence and solos and duo work. 

Teach and/or revise trust, counter-balancing and full weight-bearing, and carrying a partner in a variety of ways. 

Trust exercises are useful but how do we make the learning explicit?
How do we make this safe and help students to meet the physical and emotional challneges involved in weight-bearing?  

It is assumed here that a lot of prior learning has occurred.  What strategies could you put in place to check students’ competencies? 

	Developing Ideas: Exploring  and developing  movement material
	Form a trio with students who were not your partners for the duet.  Explore movement using over, under, through and around with full weight–bearing.   Movements rely completely on interactions with partners. 

Are there examples of dances using full weight-bearing that could be used to show students?

	Developing ideas:

Composition
	· Make a sequence using material from above and previously explored movement material from solos and duets. This sequence shows full dependence on the drug, it is a crutch that you can’t live without.  

· Extend the trio material with the addition of a sequence that uses dropping to the floor, collapse, withdrawal of support to convey ideas about the effects of drug use.

· This can be added to the whole class dance.

How could you involve the students in deciding what the dance should look like here?

	Communicate and Interpret
	Watch a selection of trios and have the audience comment on the use of weight bearing and withdrawal of support to convey ideas about dependence.

	Evaluation
	What reflective questions could students be encouraged to ask about each other’s performances and their own learning?


	Sessions 7 - 10

	Introduction
	Choose words and phrases from the poem. Discuss possible meanings.

	Practical Knowledge: Warm Up and Introduction of the movement material
	· Warm-up walking through the space.  

· Students move in response to words from the poems selected by the teacher.  

· They make still shapes, locomotor movements and non-locomotor movements in response to the called words of the poem.

	Developing Ideas: Exploring  and developing  movement material
	· Students are in trios from above.  

· Revise trio work from above (and/or solo and duet sequences).  

· They choose a variety of different words and phrases from the poem in discussion with the others in the group.  

· Individually explore movements related to their chosen words. 

· From their explorations students choose movement to show the effects of drug use in a solo sequence.  Use locomotor and non-locomotor movements.

How can you encourage students to assist one another with ideas for the solo work?

E.g. you might have all students physically brainstorm one word or phrase that a student needs help with.  The student watches and chooses useful ideas.

	Developing ideas:

Composition
	· Return to trio.  Add solo sequences from above into your weight–bearing trio.

· Discuss the placement of the solos in terms of the effectiveness in the dance and how it adds to the meaning. 

· Manipulate space, time and relationships to weave these into their trio sequence.

	Communicate and Interpret
	Watch a selection of trios with solo sections and have the audience comment on the use of choreographic techniques and the ideas conveyed by the dance.

	Evaluation and Assessment
	Student Questions

· If you were to do this unit again what would you do differently?

· What do you need to work on personally in the next unit?

· How could your group have improved the way you worked together?

· How could your group have improved your choreography?

· After watching a video of the dance how could you have improved your performance?

How do we follow this up?  How much responsibility falls on the teacher and/or the students to make sure that improvements are made?

Is there also a need for teacher/student assessment of the work in this unit?

If so what aspects would you assess?

How would you do this?



4. Reflecting on the process

We tried to build in real opportunities for students to learn and use aspects of the Key Competencies rather than just assuming that because they were working together they were learning more about relating to others, for example.  This focus provided more ideas and strategies that could be used in teaching the unit.  It also increased our awareness of sharing as much decision making as possible with the students.  

One of the most important aspects for us to consider in choosing and in working on this unit was the question, “Is this worth spending students time on?” and, “How appropriate is this topic for senior students?”  There are lots of reasons for students to study Dance at school, but one of them that may often be overlooked is to use dance to confront issues in the world around us.  This desire to confront issues was one of the reasons for the original development of modern and then contemporary dance.  So after thinking these things through we decided that the issue of P use was an appropriate topic for dance.  However, the process and questions that we focused on could be adapted to deal with a wide range of issues.  







