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All Curriculum Support Days resources reflect the work of subject specialists during a two-day forum.   You should view them as ‘work-in- progress’, not as finished units to download and use.   They demonstrate a range of ways of thinking about how you might build the ‘front end’ of the NZ Curriculum (the Vision, Principles, Values, Key Competencies, Effective Pedagogies and Learning Area Statements) into your existing units of work, by re-focusing how you teach rather than changing what you teach.   The questions and comments recorded in the body of each resource are at least as important as the unit itself.   If for some reason your software does not display such questions and comments, it is likely that you need to make some technical adjustment to how you are viewing the resource.   References in senior units to achievement or unit standards are to current standards, and generally do not take into account possible revisions of these standards to take effect from 2011.   
1. Why this unit is worth re-working

This topic is an important part of Tikanga, which we haven’t done that well in the past.   It does need re-shaping.   I have been doing it at Year 12 for a long time but now I’ve started to incorporate it into Year 11 as well, because it is so important.   We need to introduce it at Year 11, and develop it further in Year 12.   In this resource I have described what I currently do at Year 12, and then what I plan to do in the future.   
I use this unit to prepare students for Achievement Standards on communication aspects, but using the Tangihanga as the context for learning the necessary communication skills.
2. Re-thinking the unit

I use as a key resource Te Reo Rangatira (T. Karetu, 1984), Chapter 2, Te Tangihanga.   The language structures are quite challenging, and quite a jump from the language done from Year 9 to 11.   I pick out the structures from the text and those that I will be focusing on.   I develop nga ngohe (activities, mini-units) from those, e.g. on use of the passive.   

The vocabulary is also quite challenging, and much work is needed for these words to be entrenched in the minds of the learners.   (Language acquisition theory says learners who see a word 7 times may remember it, but after 15 times they never forget it.) 

As I teach the unit at the moment, the Tikanga content is almost incidental.   
I will talk to the students about things like the kawa of different iwi for tangihanga etc etc.   The Maori students are interested more in Tikanga as opposed to Te Reo.   Acquiring language can be pretty challenging.    Using a theme like this provides them with a motivation to learn.   I have a small mini-unit about the kawa of Tangihanga for different iwi which is a research task, but this is a very small part of the unit.  There is no formal assessment of this.
For the first two terms I pump Te Reo, then later in Term 3 pick up the assessment.   I do my summative assessment for the internally assessed standards as far to the end of the year as I can manage.
The current unit:
Aims:

To learn about Tangihanga and to understand and use the language associated with Tangihanga.

Learning objectives:

At the end of this unit, students are able to:

· Whakarongo: Listen to  and understand spoken language about Tangihanga

· Panui:  Translate into English texts about Tangihanga and respond  to questions

· Tuhituhi: Write about aspects of Tangihanga using appropriate vocabulary and structures, and translate English text about Tangihanga into Maori
· Korero:  Participate in a conversation about Tangihanga

Learning activities:

I usually begin with presenting some pictures of Tangihanga.   We start by talking about Tangihanga: what is involved etc.   Then students write something about this (in English): Tangihanga they have been part of, what they are like, and about their feelings.

The main learning activities are as follows:

· Vocabulary development – students receive a list of words and do activities using this vocabulary which comes from the chapter, e.g. panui, reciting, flash cards, etc.   I list my words in: nouns, verbs, adjectives, other.
· Students get the words and find the meanings, using a game on the board, flashcards, etc.

· Students read and try to recognise words.

· Structure development – this comes next.   I have tasksheets for them to practise with, using language about Tangihanga.   Students practise the use of each structure.   A wide range of structures come up in this unit, which I again take from the chapter.   These are what we specifically work on.   
3. The revised unit

The Big Idea
 In this unit students will learn the cultural knowledge they need in the context of Tangihanga, and be equipped to be able to cope with future roles in Tangihanga.   
I also want them to think deeply, and then be able to communicate these complex thoughts and feelings in Te Reo Maori.

Language learning strands
This unit covers all three strands of language learning (NZC p.24):

· The core communication strand, through students learning to use Te Reo Maori to make meaning.

· The language knowledge strand, through students studying the language in order to understand how it works, e.g. in terms of when to use particular structures such as the use of passive structures.   

· The cultural knowledge strand, through students building their understanding around Tangihanga.

Foregrounded Key Competencies (NZC pp.12-13)

Thinking

In this unit, students need to think to make sense of experiences such as participating or talking about Tangihanga.   This thinking is a mix of emotional response and intellectual analysis.  Students will generally begin with emotional responses to Tangihanga, but I want them to be able to articulate the rituals, the roles played by different people, and so on.   Ultimately I want them to express this thinking in Te Reo Maori.
Using language, symbols and texts

This is an ongoing part of all second language learning.   

Participating and contributing

The Tikanga aspects of this unit are about students being able to be actively involved in major events in their community, because they know the rituals and their appropriate role.

Key learning activities

I think that in future I will move away from reliance on the text and focus more on the rituals, because this is how the students become engaged in the theme and then are motivated to learn the language needed.    We need more hands-on activities, using a wider range of language learning techniques.

I also need to set up more opportunities for students to show their knowledge to others, e.g. to visitors to the school.   

Sequence of activities
· Introduce the unit as normally - the big idea, timeframe, assessment, etc, and issue handout.

· Begin by presenting some pictures of Tangihanga, and students talk in English about Tangihanga they have been part of and what that was like.  
· Students talk together and then write (in English) about their feelings about these experiences.

· Students highlight key words in what they have written, list these, and look for the Maori translations.

· Give tangihanga-related vocabulary, and discuss meanings, and do language activities around these words.

· Get students to look at the Kawa of Tangihanga, using a set of key questions developed as a class.   They will be asked to talk to koro and find out about the Kawa of different Iwi.   Report orally (in English) to the class on what they’ve found out.   Iwi differences are around the giving of koha, where the tupapaku is placed, etc.   (I will need to work out a way for the students to bring all this information together and share it with each other students for their future reference.)

· This key information needs to be translated into Te Reo Maori to become a resource for language study.   This is probably a teacher task to produce this resource.   It would be a text and a range of activities across the different strands.
· At this stage we would need to be focusing on particular structures and doing a range of language activities around each key structure, e.g. passives, negatives, etc.   I would use a variety of texts as well as what I write myself to reinforce the structures.
· A major goal is to get students to write about Tangihanga in Te Reo Maori.  I have a variety of texts in English that I ask them to whakamaori, taken from past Bursary papers etc.   I use them often, because this is a problem area for students and needs a lot of practice.   This is often done in pairs and groups.              

· To move from whakamaori tasks to students actually creating their own texts in Maori, a good strategy is to get students to write short texts about controversial issues.   In this context, it could be topics like ‘Terewharewha poaka – me hongi, kaore rane?’, ‘Noku te tupapaku, noku te whanaunga, kei ahau te tikanga!’   
Note:  These are the key activities I would want to include in this unit in the future.   Obviously the usual language development games and activities across the four strands of whakarongo, panui, tuhituhi and korero would take place as well, because these are what the students are assessed for ultimately.
4. Reflecting on the process

This has given me an opportunity to think about the level and depth of language that we are able to cover.  How we can build students’ skills so that they can produce language at high levels? What do we need to do to get our students to these high levels?   Are my expectations realistic?
The Tangihanga theme is a really good vehicle for engaging students: it connects with their prior experiences, it engages them emotionally, and it forms a really important part of their future roles in Maori society.   The hope is that this will motivate them to seek to learn to use quite complex language and concepts in this unit of work.   

Nga mihi nui tonu e hika ma!   More to come…

�This is all quite teacher-centred, and the unit doesn’t provide many opportunities for students to direct their own learning.


�I need to think about what my Big Idea is in this unit?   Is it about development of vocabulary and structures, or is it about building students’ cultural knowledge?   How can I be more deliberate about how I build the Tikanga content?


�This certainly engages the students’ personal experiences and their emotions, and ensures that the unit is seen by them as relevant (Effective Pedagogy p.34).   It is a bit of a problem, though, that students would rather spend time talking in English about the Tikanga than learning to use Te Reo in the context of this topic.


�Vision of confident, connected, actively involved and lifelong learners.


�Key Competency Thinking.


�KC Participating and contributing – students need to be made responsible for being resource people for each other.


�KC Relating to others –  the more confident ones are happy to work on their own, but the rest of the class like to work co-operatively and solve problems together.   A big part of it is the joy of succeeding together.





