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All Curriculum Support Days resources reflect the work of subject specialists during a two-day forum.   You should view them as ‘work-in- progress’, not as finished units to download and use.   They demonstrate a range of ways of thinking about how you might build the ‘front end’ of the NZ Curriculum (the Vision, Principles, Values, Key Competencies, Effective Pedagogies and Learning Area Statements) into your existing units of work, by re-focusing how you teach rather than changing what you teach.   The questions and comments recorded in the body of each resource are at least as important as the unit itself.   If for some reason your software does not display such questions and comments, it is likely that you need to make some technical adjustment to how you are viewing the resource.   
1. Why this unit is worth re-working

This unit is for learners who are new to Te Reo Maori.    It is normally the fifth unit I do.   I start with my Introductory unit on key concepts and values in  Maori.   Then I do an introduction to pronunciation which includes such themes as issues of dialect, transliterations, use of macrons, etc.   I then do my unit on Mihimihi, in which students learn to do basic greetings and responses.   I then follow this with a unit  on Whakapapa in which students learn  to korero about themselves: their awa, maunga, waka, etc.   This unit on Te Whanau follows well on these two units, as it deals  with a fundamental aspect of  Maori, i.e. Whanaungatanga.   It addresses concepts of tuakana/teina, matua/tupuna, etc.    is embedded in the language study, as it is with the preceding Mihimihi unit.
2. Re-thinking the unit

The current unit

Te Whanau

Aims

To develop confidence 
in using Te Reo Maori.
To develop use of particular language structures in Te Reo Maori pertaining to Te Whanau.

To increase students’ understanding of  Maori, in terms of the importance of Whakapapa and Whanau, and roles in Maori society.

Learning objective

That at the end of this unit, the student can speak about their Whanau, using a variety of structures (see below).

Ongoing learning/assessment tasks

Whakarongo:

· 4 listening exercises: dictation, listen and interpret, ae/kao exercise, picture drawing from korero, etc etc.
Tuhituhi:  

· Students complete tasksheets – writing sentences according to structures taught
· Variety of other tasks
Panui:

· Dictation and interpreting what they have written down

· Cloze exercises

· Reading small passages and answering multi-choice comprehension questions

· Reading out loud

· Variety of other tasks

Korero: 

· Student stands up and talks about their Whanau to the class

· Student holds a conversation with teacher or other Maori-speaking adult

· Students converse with each other

· Student can talk to a group of students in the form of a presentation on their Whanau
· Etc etc



Other learning activities:

· Waiata – teacher-composed to fit unit theme
· Picture work
· Flash cards – matching Te Reo to English translations

· Vocabulary development games

· Teacher-directed structure development and practice

· Etc etc

3. The revised unit
Whanaungatanga

The big idea

In this unit, you will learn about the importance of Whakapapa and Whanau in  Maori.   This includes concepts like tuakana/teina and matua/tupuna, and what they mean in terms of our roles within Maori society.   You will learn some key vocabulary and language structures that you will be able to use to talk and write about your Whakapapa and Whanaungatanga.   

Language learning strands

This unit covers all three strands of language learning (NZC p.24):

· The core communication strand, through students learning to use Te Reo Maori to make meaning.
· The language knowledge strand, through students studying the language in order to understand how it works, e.g. in terms of when to use particular structures/words such as the use of a or o and what this reflects in terms of cultural values.
· The cultural knowledge strand, through students building their understanding around Whakapapa and Whanaungatanga.

Proficiency Descriptor 
(NZC, Learning Languages Levels 1-2)

· “Students can understand and use familiar expressions and everyday vocabulary.   Students can interact in a simple way in supported situations.”

Foregrounded Key Competencies (NZC pp.12-13)

Relating to others

Through this unit:

· Students will begin to learn where they ‘fit’ in Maori society, as members of Whanau, hapu and iwi.   
· Students will learn appropriate ways to introduce themselves in terms of their Whakapapa and Whanau, and to address people according to relationship, age and status.
· Students will practise supportive and respectful relationships 
with each other, as they rehearse language structures in pairs, groups and in presentations to the class.
Using language, symbols and texts

Through this unit:
· Students will develop confidence in using Te Reo Maori
· Students will develop use of particular language structures in Te Reo Maori pertaining to Whakapapa and Whanau.

· Students will learn how to interact appropriately in cultural situations, e.g. how to interact with kaumatua.

To develop confidence 
in using Te Reo Maori.

To develop use of particular language structures in Te Reo Maori pertaining to .

Key learning activities
As in all language acquisition work, activities cover the four strands: Whakarongo, Panui, Tuhituhi and Korero.   It is preferable to work in this order, because people learn languages first through receptive activities, i.e. listening and reading, before they can produce language in the form of writing and speaking.   

The activities listed below are largely language acquisition activities.   Alongside these, we of course learn waiata as well as learning about marae roles.   We practise these skills by joining with students from other kura.
Whakarongo:

· 4 listening exercises: dictation, listen and interpret, ae/kao exercise, picture drawing from korero, etc.
Panui:

· Dictation and interpreting what they have written down

· Cloze exercises

· Reading small passages and answering multi-choice comprehension questions

· Reading out loud

· Flash cards – matching Te Reo to English translations

· Etc etc.

Tuhituhi:  

· Students complete tasksheets – writing sentences according to structures taught

· Variety of other tasks
Korero: 

· Student holds a conversation with teacher or other Maori-speaking adult

· Students converse with each other

· Student can talk to a group of students in the form of a presentation on their Whanau
· Etc etc.

Other learning activities that cross all or most strands:

· Waiata – teacher-composed to fit unit theme

· Picture work

· Vocabulary development games

· Teacher-directed structure development and practice

Research activity
:
Students research their Whakapapa and produce a chart, as a tool for talking about their Whakapapa and then for wall display.    These charts can include other resources such as photos.
There are many other second language learning activities that can and should be done in the context of each strand.   The usual Second Language teaching methodologies are very helpful for teachers of Te Reo Maori. 

Suggested order of introducing Reo content:

· Kupu whanau

· Use of words: ko wai etc
· Te/nga

· A/o

· Raua ko

· Possessives

· Singular/plural

· Pronouns

· No hea?

· Kei hea?

· He aha tana mahi?

· Kupu ahua - tino

· He aha te kara/tae?

· Te mahunga/matenga
· E tahi mahi nga hou

· E hia ona tau?

4. Reflecting on the process

The Curriculum Support Days resource for Learning Languages, ‘Essential things to consider when planning for Learning Languages’, issued to all teachers registering for languages, poses some really helpful questions to all language teachers (including teachers of Te Reo Maori) when planning a programme and individual teaching units.   
The new curriculum, in the form it has been presented to us, gives Kaiako Maori an excellent opportunity for us to re-shape how we teach and what we teach.   If we take on the challenge the new curriculum presents, it will be an excellent response to our critics.

The revised unit above is only the beginning of my re-thinking how I might approach this particular unit in the future.   

Nga mihi nui!
�Does this title encapsulate everything that I want students to learn and understand through this unit?


�Have I really identified the Big Ideas behind this unit?   If I haven’t, how will I do that?


�How do I actually help build students’ confidence (NZC Vision p.8)?


�Is the language use or the  understanding the more important?   Why have I stated this in this order?


�Surely this isn’t my only objective, given the importance of students learning  through this unit?


�These are all good tasks for developing students’ language use, but how do I know whether my students are developing in their understanding of key concepts of Tikanga?   Am I assuming things here rather than being more deliberate about this?


�These activities are an opportunity to develop the KC Relating to others and the Value of respect, in terms of expecting them to be respectful and supportive of each other, but perhaps I need to be more conscious of this.


�How can I build students’ ability to be more self-sufficient learners?   All of these activities are pretty teacher-directed.    And what about enabling students to self-assess and reflect on their own learning?   


�Most of these activities are about learning to use language, symbols and texts, but there is no high-level thinking required here.    How do we start to develop this so that at advanced levels of language use, students are really thinking about what they’re doing?


�This new title much better encapsulates the key concepts of Tikanga Maori embedded in this unit.


�Expressed in student-friendly language, to help engage them with the unit from the start.


�This way of expressing the Big Idea puts what I think is most important, the understanding of Tikanga Maori, into the forefront.   The language development is to support this understanding.   In my previous unit, this appeared almost incidental.


�Actually, this Proficiency Descriptor, which heads the Learning Languages strands description, privileges language use, yet for a teacher of Te Reo Maori, Cultural Knowledge may be considered equally important, but it is presented as a strand to support Communication.   


�There isn’t any mention in the NZC of pronunciation, it seems to be implicit rather than explicit, yet in Maori a lot of emphasis put on it.


�Both KC Relating to others and also the Value of respect.


�How do I actually help build students’ confidence (NZC Vision p.8)?


�Is the language use or the  understanding the more important?   Why have I stated this in this order?


�The activities also need to be highly engaging for students, they need to be fun and  memorable, and they need to take place in a highly supportive learning environment which  embraces Wairua Maori and  reflects the Maori concept of Ako: inclusive, and students’ Maoriness is affirmed.


�This is done firstly as a class, then as a group task which builds the KC Participating and contributing.


�This helps to build a sense of confidence for students in their own identity (Vision, NZC p.8), although it can be a sensitive area for students from blended families.   It is also part of helping students become independent learners by giving them a task that is of high personal interest.





