
 

 
 

Māori-medium 
perspectives on reform 

 

Ambition, pressure, and what must be 
protected. 

This summary draws on focus groups with 
teachers and students and an interview with 
senior leaders at a kura kaupapa Māori in 
Tairāwhiti.  It does not present population 
estimates.   Instead, it presents the account 
participants gave: reform is possible, and 
improvement is welcome, but success depends 
on whether the system understands what Māori-
medium education is trying to protect, as well as 
what it is trying to change. 

Reform begins with a shared 
ambition 
Teachers, leaders, and students did not speak 
against improvement.  They spoke for an 
education system that gives rangatahi stronger 
pathways into tertiary study, trades, employment, 
and adult life.  Students want learning that 
connects with their future. Leaders want 
qualifications that carry value. Teachers want 
changes that lift outcomes without stripping out 
the relationships, flexibility, local identity, and 
kaupapa Māori foundations that make learning 
meaningful in their kura. 

 

 

 

 

Tā te rāngai 
mātauranga Māori mō 
te whakahou pūnaha 

He awhero, he pēhanga, me ngā mea me mātua 
tiaki. 

Ko te whakarāpopoto nei i ahu mai i te uia o ngā 
kaiako, o ngā tauira me te kāhui hautū i tētahi 
kura kaupapa o Te Tairāwhiti. Ehara i te mea he 
whakaata o te taupori whānui. Ko tāna kē, he 
whakaemi ake i ngā kōrero a ngā kauiui, arā: e 
taea ana he mahi whakahou, e manakohia ana he 
whakawhanaketanga, engari ko te whai hua kei te 
pai rānei o tā te pūnaha mārama ki te rāngai 
mātauranga Māori e whai nei kia tiakina, kia 
panonitia. 

Me ngākau tapatahi te 
whakahou, ka tahi 
Kāore ngā kaiako, ngā kaihautū me ngā tauira i 
tohe i te whanake. I manako mai rātou i tētahi 
pūnaha mātauranga kaha ake te para i te ara 
taiohi ki te whare wānanga, ki te akomanga 
ringarehe, ki te ao whai mahi, ki te ao o te pakeke. 
E whai ana ngā tauira i ngā akoranga e honoa mai 
ai te anamata. E whai ana ngā kaihautū i te tohu 
whai mana. E whai ana ngā kaiako i te 
panonitanga whakahiki tatauranga kāore e 
whakarērea iho ngā hononga, te tuwhera, te 
ahurea ā-rohe, me te kaupapa Māori e mana ai 
ngā mahi ako i roto i te kura. 
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Curriculum: strengthen 
pathways without narrowing 
kaupapa Māori 
For teachers and leaders, curriculum is not simply 
a list of subjects or a set of translated materials.  
It is the way a kura gives expression to a Māori 
worldview, to local identity, to place, and to 
whānau aspirations.  A more prescribed national 
curriculum may bring clarity, but if it is too narrow 
it risks limiting the very flexibility that allows kura 
to respond to their learners and communities. 

Participants were clear that Māori-medium 
curriculum cannot be treated as an English-
medium curriculum translated into te reo Māori.  It 
must be developed from within kaupapa Māori.  
That means reform needs to be co-designed with 
kura, Māori-medium educators, students, whānau, 
and communities, rather than adapted after the 
main decisions have already been made. 

Students added another perspective.  They want 
learning that opens doors.  They talked about 
stronger links to tertiary study, trades, 
employment, and practical life goals.  They also 
want the system to recognise that learners do not 
all move through the same pathway or show their 
strengths in the same way.  In their view, success 
is not only a matter of what is taught, but 
whether the curriculum helps them see where 
learning can take them. 

Implementation: the pressure 
falls first on people 
This is where support for reform meets the daily 
reality of running a kura.  Teachers and leaders 
described a reform environment shaped by 
changing and incomplete information.  That 
makes planning difficult.  It creates duplication, 
rework, and uncertainty.  It also means teachers 
may need to redesign programmes, adjust 

Marautanga: Whakakahangia te 
ara kia kore ai te kaupapa Māori 
e whakawhāitihia 
Mō ngā kaiako me ngā kaihautū, ehara tēnei mea 
te marautanga i te rārangi kaupapa noa, i te 
kohinga rauemi rānei kua whakamāoritia. He 
huarahi whakaatu atu i te tirohanga Māori, i te 
ahurea ā-rohe, i te tūrangawaewae, i ngā wawata 
o te whānau. He māramatanga pea kei tētahi 
marautanga mārō ā-motu, heoi, ki te whāiti rawa 
tērā e memeha ai te āheinga o te kura kia manaaki 
i ōna ākonga, i ōna hapori. 

He mārō te kī mai a ngā kaiuiui kāore e tika te 
hāpai i tētahi marautanga Māori anō nei he 
marautanga auraki kua whakamāoritia ki te reo 
Māori. Me kaupapa Māori tonu te takenga mai. 
Nā, ko ngā mahi whakahou me tīmata i te taha o 
te kura, o te kaiako rāngai mātauranga Māori, o te 
tauira, o te whānau me te hapori, kāore e tika kia 
puta poka noa mai i muri i te whakatau i ōna 
kaupapa. 

He tirohanga atu anō tā ngā tauira. E whai ana 
rātou i ngā akoranga whakapuare ara. I mea rātou 
kia piri tata ki te whare wānanga, ki te akoranga 
ringarehe, ki te ao whai mahi, ki ngā hāpainga a te 
pakeke. He mea nui ki a rātou kia mōhio te 
pūnaha kāore e rite tahi ana te ako a te katoa, te 
whakapuaki rānei i ngā āheinga. Ki a rātou, kāore 
te angitu e herea ki te pai noa o te whakaako, 
engari ki te pai o tā te marautanga whakaatu mā 
te ako e whai hua ai. 

Whakatinana: he pēhanga 
tangata, ka tahi 
Ka tuki i konei te tautoko i ngā mahi whakahou 
me te ao whakahaere kura. I whakahua mai ngā 
kaiako me ngā kaihautū i tētahi tikanga whakahou 
mutunga kore te huri, me te tūāporoporo o ngā 
whakamōhiotanga. He uaua te whakarite. He 
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assessment approaches, translate and create 
resources, and explain changes to whānau while 
continuing to support current learners. 

For Māori-medium settings, implementation 
pressure is intensified by workforce and resource 
constraints.  Teachers need subject expertise and 
fluency in te reo Māori.  Specialist and relief 
teacher shortages restrict subject choice, release 
time, professional learning, and collaboration.  
Limited kaupapa Māori resources mean teachers 
often become curriculum designers, translators, 
interpreters, and resource creators at the same 
time. 

Students experience implementation differently.  
Many had limited understanding of the reforms 
and wanted clear information about the purpose, 
timing, and likely effects of change.  They were 
especially concerned that current cohorts should 
not carry the disruption of moving through a 
qualification system that is still being redesigned.  
For them, teacher relationships are central.  
Teachers are not only subject experts; they are a 
major source of academic and pastoral support.  
Reform that absorbs teacher time without adding 
practical support risks weakening one of the main 
supports students rely on. 

Implementation will therefore succeed only if the 
practical conditions are in place before change is 
expected to happen.  That includes stable 
guidance, complete kaupapa Māori resources, 
funded staffing and release time, professional 
learning that is practical and timely, direct 
communication with students and whānau, and 
resourcing that recognises the limited capacity of 
smaller kura to absorb reform costs. 

tārua mahi, he moumou, he anipā hoki te hua. Ka 
mate hoki pea te kaiako ki te whakamahere 
hōtaka anō, raweke tukanga aromatawai, 
whakamāori kupu, hanga rauemi, whakamārama 
panonitanga hoki ki ngā whānau, me te tautoko 
anō i ngā tauira. 

Mō te kura Māori, i tua atu i te pēhanga ā-ture ko 
te rāngaimahi me te rawa kore e uaua ai ngā 
mahi. Me mātau te kaiako ki ōna kaupapa me te 
reo Māori. He tokoiti nō ngā mātanga kaiako, nō 
ngā kaiwhakakapi e herea ai ngā kaupapa e taea 
ana, ngā hāora kei te kaiako, te ako ngaio me te 
mahi tahi. He iti nō ngā rauemi kaupapa Māori e 
mate ai te kaiako kia tū hei kaimarau, 
kaiwhakamāori ā-tuhi, ā-waha, hei kaihanga 
rauemi hoki i te wā kotahi. 

Kei tēnā tauira anō tāna i wheako ai i te 
whakatinanatanga mai o ngā whakahou. He iti 
noa te mārama o te huhua ki te tikanga o ngā 
whakahou, i hiahia rātou kia āta mōhio ki te take o 
ngā whakahou, te wā e tae mai ai, me ngā pānga 
o ngā whakahou ki a rātou. I nui te whakapono 
kāore e tika kia noho te reanga tauira o tēnei wā 
hei papa, he roa tonu nō ngā mahi whakahou i te 
pūnaha. Mō rātou, he mea nui te hononga ki te 
kaiako. Ehara te kaiako i te mātanga noa; he 
poutoko ā-ako, ā-wairua hoki. Ko te whakapau 
wā a ngā kaiako ki ngā mahi whakahou kāore nei 
he āwhina o roto, he whakatītaha i te poutoko e 
piri nei te tauira. 

Waingōhia ana te whakatinana o ngā mahi 
whakahou mēnā he tika ngā whakariterite i mua i 
te wā e tika ana kia toka ngā whakahounga. Me 
tika ngā whakamōhio, me tāhū te whakarato 
kaupapa Māori, me whai pūtea hei whakawātea i 
ngā kaiako, me hāngai te ako ngaio, me kōrero 
tika atu ki ngā tauira me nga whānau, me hoatu 
rawa i runga i te mārama he uaua ki ngā kura iti 
ngā utu o te whakahou te pīkau. 
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Assessment: keep credibility 
without reducing achievement 
to one moment 
Teachers and leaders supported the intent of 
strong literacy and numeracy expectations, and 
students welcomed clearer grades and 
percentages.  But participants were concerned 
about any assessment model that places too 
much weight on a single high-stakes 
examination.  A final exam may provide a 
common measure, yet it can also be an 
incomplete and unfair picture of learning, 
particularly where students demonstrate 
knowledge through practical, relational, 
experiential, and context-specific learning. 

Students preferred ongoing internal assessment 
because it feels more manageable and better 
reflects sustained effort.  They valued multiple 
opportunities to achieve and expected heavier 
reliance on external examinations to increase 
pressure, particularly when deadlines cluster or 
when examinations take place in unfamiliar 
settings.  Their concern was not simply anxiety 
about exams; it was that one form of assessment 
could miss the full range of what they know, can 
do, and are working towards. 

Assessment is therefore about balance. 
Credibility matters, but so does fairness. Reform 
needs to retain multiple credible ways for 
students to demonstrate achievement, recognise 
different strengths and pathways, and consider 
the combined equity effects of assessment 
design, digital access, workforce capacity, 
infrastructure, and resourcing. 
 
 

 

Aromatawai: kia ū ki te mana, 
kaua te angitu e herea ki te 
āheinga kotahi 
I tautoko ngā kaiako me ngā kaihautū i te hiahia 
kia kounga te mōhio ki te reo matatini me te 
pangarau, i pai hoki ngā tauira ki te māka mārama 
rawa me ngā ōrautanga. Heoi, i anipā rātou kei 
riro mā te whakamātautau ōkawa kotahi anake e 
mana ai te pikinga. He aromatawai e kaha kitea 
ana, engari kāore e tāhūhū i a ia te whakaatu i te 
pai o te ako, mātua rā mō te tauira kei ōna ringa, 
kei tōna manaaki hononga, kei ngā wheako me 
ngā horopaki ako e kitea mai ai tōna mātau ki te 
kaupapa. 

He nui atu te pai a te tauira ki te aromatawai ā-
roto he māmā ake nō te hāpai, he kounga hoki te 
kitea o te whakapau kaha, haere nei te wā. I pai ki 
a rātou ngā āheinga huhua hei tohu atu i te 
mātau, i pono hoki ka taumaha rawa te 
whakamātautau ā-waho, inarā ko te tukituki o 
ngā hāora e tū ai, ko te tū hoki o te 
whakamātautau ki tētahi wāhi tauhou. Ehara i te 
mea he anipā noa ki te whakamātautau; he anipā 
ki te whāiti o tērā momo aromatawai kāore e kapi 
ana i a ia te whānui o ō ratou mātauranga, 
āheinga, whāinga hoki. 

Me kimi te kauhanganui o te aromatawai. Me 
whai mana rawa, engari me whai mōtika hoki. Kei 
ngā whakahou, me huhua ngā ara e taea ai e te 
tauira ōna āheinga te whakaatu, me whai wāhi 
mai ngā pūkenga huhua me ngā huarahi ako, me 
taurite hoki te hoahoa aromatawai, te whai 
hangarau, te kaha o te rāngaimahi, te pai o te 
tūāhanga kura me te whakarato. 
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Success depends on how reform 
is carried 
Across curriculum, implementation, and 
assessment, the message is consistent.  Māori-
medium participants are asking for reform to be 
carried in a way that respects the purpose, 
pressure points, and strengths of Māori-medium 
education.  If the reforms strengthen pathways, 
protect kaupapa Māori, resource implementation 
properly, and keep assessment broad enough to 
recognise different forms of achievement, they 
can support better outcomes.  If they are narrow, 
rushed, or under-resourced, the burden will fall 
on the same people the system depends on most: 
teachers, leaders, students, whānau, and kura. 

Kei te pai o te whakahou te hua 
o te angitu 
Ahakoa marau, ahakoa whakatinana, ahakoa 
aromatawai, kotahi tonu te kōrero. E tono atu ana 
ngā kauiui nō te rāngai mātauranga Māori kia 
hāpainga ngā mahi whakahou me te manaaki i te 
iho, i te pēhanga, i te pūmanawa o te rāngai 
mātauranga Māori. Ina kaha ake ngā ara ako, ina 
tiakina ngā kaupapa Māori, ina tika te whakarato, 
ina tāhūhū te whakarite i ngā aromatawai kia 
whai wāhi mai ai ngā ara huhua ki te angitu, ka 
puta i ngā whakahounga he hua. Ki te whāiti 
rawa, ki te kakama rawa, ki te kore e 
whakaratongia, ka noho anō ko te mauri o te 
pūnaha hei papa, arā: ōna kaiako, ōna kaihautū, 
ōna tauira, ōna whānau, tae atu anō ki ōna kura. 
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